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BE e s BB A B E i LS RSN R » RIE AR R B8 DB
U8 B HUAZ LR - BLEUE 21 HHACRASRAVERRE » R R B (E RS E 22 3=
b GRS RS YR SEA&EE (Renninger, Hidi, & Krapp, 2014 ) » 725
e NERZEFRE B B FUASUCR VBT - e R EaR ARV A E BRI
IE#ERR (Hidi & Harackiewicz, 2000 ) - F9TEEH » B EUERELIE LS - )i - &
AN S UIAHRR (Pekrun, 2005 ) © [EHf @ R ERE Y » BEBHEEH
S TEHIREE: (Conard & Marsh, 2014 ) » Walkington (2013 ) AYBFFERIEH »
BRI G AN BRI - IR BRI AR
[ FHAE T LA R il 1% 22 S Y SR TR SRR RE T A TR E VIR SR » b4 » B2
BB B S BRI IR R - e E BB
BEEBNEES] - WINEEEEIRIA - B - R LB EREEEE)
FOFE LT - WRETE L AR Th (SRR - M2 Rk (Hidi,
2001) - fEMEA {3 > Hidi f1 Renninger (2006 ) 715 H{E A ELERET A E B
I > CHEBEERASEENELS - 205 - BEHR N EEEHE LY
PYERASRMEAT A « 47 bR - BEEE IR AL AR TR AR B - e AT
EERY SR E A S S B IR B AR A4S - FE AR TR T B BRI T Ry
(EH A G S B ERBR B E R « LRS- 228 S (e Ae ny 22 H
1Ty ~ BRERERE KGRI A B VRIS - EETENE - AR E BN E
T R LB E RS R (R 5 2 e BRI 2 ANE R AT 0 ST SR ELERAY R
B B R 2 NAMEACORRZ A TTAI Z Zrl B - LHZE - BN
R AHE IR 2 PR - IR R TEES: - AR S BEFFERTE . - b
AR EERAVE T R B Y 2t R RGBS B
B ATEEYMEIRIERZR » B (R IR a2 4 S BsE R - NMERA
Mg B CHEBERZ(EHE -

RO 50 0 NS S BB TR RS R 8 - AR5, 2003
2007 ~ 2011 ~ 2015 F281 T EREERBERIEZ SR ZA A | (Trends in
International Mathematics and Science Study, TIMSS ) B] DIS§3H » 2 /& E A4 fyEEE
BRI BIREEEEE B AR AR (BAEEE S F (5 F - AR AR -
fi4n 2003 FHVFHEFR - 28/ IR A BRI AR S EUERCN RS AR
% BAENATAES CREREE - #IREE - 2009 ) ; R TIMSS Bl PIRLS
PRI R B PR BRI A i U » 2007 208 UFARAE VLR RIS TREE
— ([HEEEEENIEE RS REEE A (5 058 R E%EEE Y (Mullis, Martin,
& Foy, 2008 ) ; 2011 5 )\ FFahZ FHVEEERM EERE = WERZTIIE
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B P HEACPRERET A LPFHRY A FY EENRE
BABRRTEL RS A

HFEEPY (Mullis, Martin, Foy, & Arora, 2012 ) o B ZRE S EL 4= Rk BRI »
EFEEEE T ESZENZ T - ERERRES RN EEREE - HEET Y
B SRVHIZS 5 2015 S EE NUFRA )\ FERENBIEGES > E2IKE=25F
AR o BERE BUERE (S LAl 2 EHEE —BEIREE N4 (Mullis, Martin, Foy,
& Hooper, 2016 ) o NMEWIIL - HEEER NSRS TR AVEA > HEEREIEE -
GrERTiEsR A o DA - VB AR ER R R B IR % 2 2 2 YR BEAVARAE -
2R BB ER R 2R TS - REE - R
TG o Ah - REENEINEE (2009) 7347 TIMSS FYERMIZEER - HLEHER
BT e R | IR N B R e MEREE
IR G IR AT oe A S B 28 (40 - HAS ~ 9% ~ B4 ~ Hrinse ) > itk
— R R BB 52 s BT B —REE - 5T
HIFH - "JReRR ARV B 5T BB 5 R HH B A 22 A Rl e R B i B Rl
L2 ARRHRZE - AR FEE PR E EmB SRR - Fit
TR B A B NAERR RAMEIRIRR 2 8 DA 22 A HU 2 3 R -
AR R S TS IESS I8 T ] -

(Ol 28 25 R 22 5 B IR S0 3830 A WT9E 2 B T B2 B B e 3%
JE& (Hidi & Renninger, 2006; Krapp, 2002a, 2002b; Mitchell, 1993; Schiefele, 1991 )~
B B e B R B e E R fvEE M (Chen & Darst, 2002; Hiussler & Hoffmann,
2002; Morrow, 1983; Perkins, Gratny, Singh, Sabella, & Rebello, 2010; Trautwein,
Liidtke, Marsh, Koller, & Baumert, 2006; Trumper, 2006; Zhu et al., 2009 ) - E23F
EEL P IMEBIEAYRERE (Ainley, 2006; Krapp, 2005; Renninger, 2000 ) » T
HE MR ER > SR BER T e 5 S B 221 EUER A AH A b
7% (el s~ EiEm ~ SALT - BREDE ~ A PR » 20125 SREEE - §#EIREE - 2009 ;
THIES ~ RS > 2012 5 BN ~ LR TT - =HEEE » 2016 5 Del Favero, Boscolo,
Vidotto, & Vicentini, 2007; Frisby, Weber, & Beckner, 2014; Thadani, Breland, &
Dewar, 2015 ) » JRA R /DI FEPRES 2235 5 A BCER 3 78 18 L 22 0L B 7 o) It
(Flowerday & Shell, 2015; Mazer, 2013; Renninger & Bachrach, 2015 ) » HEiEH
R B B s s AR R A SE IR AR A i ( Harackiewicz, Barron, Tauer, & Elliot,
2002; Koller, Baumert, & Schnabel, 2001; Schiefele, 1991 ) o /4 E85 BRI SE
LREGEN - MR EREEEE RN E S MERRA - GIaZEAT
H SR se B2 AR Y ELE BER - (N#2E % (internal locus of control ) #8552
BEEER Y 8 2SN Z B - SSAREIRRUEE (self-efficacy ) 22
BV - DA B P RN B R AR R R SR
RS FHE A BRI REAE R T L -
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% b

FR#% Bandura (1986 ) ¥EHAYF &340 5% (Social Cognitive Theory, SCT )
M o ERAMMIEIT BB A TME N IR T BT E R HVEER - mE P EERR
RE R TROHIE AAT BRI RESE S 251 » CH BN EE ST H L E AT - 41
S BEEHERGHEEEEN TENEE A E 0T LB AR BEEE
VIR EE 2 - BB 0 EE - R (2005) AVRASTAEIREEIR - BBy
B2 R A 5 AME O SRR © EIREHE - RIREE - BEIIE B R (2010) 7Y
W E Y o B T ZE AR PME AR AR TR P & R S T 0 fE TR T
1FAV B R - DARIERIT H % AR VERIRELEL - AR 2N Z - LT
H > BHERVERAEE B EEER - R EHNEREERNEEL
EE R80T o {ERTHETE SRR T DIESER > B ERRUAE B R
B R R A AE R R A 22 E B EE RN - A R REE B IR A R
Lis 2 22 BNZS = SR e m HEARERE AR B8R » Hi5ER

e
IEE— R

4

M

Iy

pap

BT B HARE v LAEHE A BB ZE A 2 - & RS LEEE AT
ERIHIREZZR B TEEBIEA » REER ) IIMEER - A FTREREH]
B CHIARZR - il EAHE &SRR Bt R ARV 2 12 2 EHERE (Lefcourt,
1991; McCarty & Shrum, 2001 ) » 4[] Deci F1 Ryan (1985) HEHREH (self-
determination theory ) Fit#g © i & [EfS H EMEAVFE K » BRI EE ARG HEE
BNE AER TR EENR - HRF SR e » HILATAD > ([ERSER T EEBHIAN
PEE SRS SR - EREA SN Sz G Bnv s S B - 280 - AR
ESHNEEEHZEHEBNEE  RERNESRE TLEE - BREAHE
BEERTT - H EAGREHATAL > fithm e HIUEEECE NI E R » WAENEEH
ARE B IELR S NTEE) TR RS L5 [ 4 T sefe (L AR s HY L BRI SE (R B2 -
HEEENE  HNEBREE - NIE S0 E a2 i E R SR R E T
TUSEERT - fFaEREE LHEEHITATEEa R TR E - RIEREAEH
SERUHE FAVE R - SRR R FET B E R L e 2 4 B
B2 ARORIE < Bl PRETERAEE - WikE S i w2 BaH
MRS E S EH 2 M -

B EE B T a2 Bl ARZAR RS N OEEEHEBEAE
BEfHE (context-dependent ) HYMEE - JREIER AR A oY B2 BRI ARG N Z g 5 |
TEEEE# (Hidi & Renninger, 2006; Knogler, Harackiewicz, Gegenfurtner, &
Lewalter, 2015; Schraw, Flowerday, & Lehman, 2001 ) » Z{3 i/ N e RIREANZ=
BE S A LR S 4 1F (A TEHIRG 52 ( Chen & Darst, 2002; Mitchell, 1997 ) - Farmer

(1985) HYIHFEFEH - BN EAENE - ZETEHERSHY 2B BT SCRESRY
BT - HEEENE  EBEAEERE T - BEH AN EEER R ERL
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B PR A R A A EHEY LSy R
BA SRS TE 2 S KA

TIEEE o MRRABEN TS558 TRE ) K& TSRE O ST ERR
W H SR E RV Ty A T DB R iR B
IR HERTNIE £ - AR SRR RSB E - AILIEEOREH R
B EAUERN  ZHEER R BT RE RS R AR E R T Rt B 52
FiRs - RSB SR E YN E BN IE DIZEETT & (Ryan & Deci, 2000) © 4
CEGISES-5E St )iy 2= TRv LIS = O S 3 )N S0
SEEMECGHBENTE > 25 MBS T LR - FEm R B
H ESCRFHVERETCER - I - ABTFURER A PISA BRIty B R
AHETT o3 > BB RGN E LRIt — SRS N RS 28 E /D528
ZRE -

—~ EAREHEERS P E
(=) BEHREHEE TR

HEIEEEEEAEE R EERSERT - HHCESEHEREER
WERE ] TS - JREERS S B Cae VBRI E IEEE (Bandura, 1982,
1997, 2001a, 2001b; Pintrich & Schunk, 2002 ) - F:jA H S BAA SEkE Bk
'H > (R - Hackett F1 Betz (1989 ) N FRIAFEEEREH FRAUBE E 3% FoflE A BT RE
BRI e R — R S RTRERE L R EBRE T HYEIEE AR
1 o GEHEAGSR - B EHIRET - —HEAE - EHCREEREE
HE/KAESGENS - WFE LR B CHVEREREE - HRHBENEE TR 55—J7
HEER TSNS R 2 1% BAMERBRIE ARG IEAR S RN EENRETR
#JfZ4: (Schunk, 1989) -

Keller (1983) W5t 28] - MRIBEHEIATEEERH N (ARCS model ) » B
SREL R SPH TR N A AR B 0 iSRS [REIE R (attention ) > FRER/E
ARG TENREEBFNEFEAR GG (relation ) » 5 DIGHEEER A AYNTEER -
MEERAERE N ELEHE > NiiELEZEIE 0 (confidence ) HJH 2 &

(satisfaction ) o HHIFL P A > {ERSEIFTIE HEL L EENE LaTd - KRBT FTERER
FHVEEREE 4 22 - Fi e AR CE S E IR - Bl - REEE - B
BERIPREERE (2010) DL TIMSS2003 FrfEH AT 2B R EEA - it 5,234 £\
TEARERA: Ryt e i S > FIFGERE T2 VBRI TR BT > DF9R 883 | gEaes
B | Z2F TSR T BEE IR ) WEBHE - I E
45 (2010) DL TIMSS2003 Frfg iy IR A - S5t 5,217 2 \FFEREE
Tl oot s » QREERE TR ITEUR - B2 B BRSSO i LA B
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EAgE - HIUTHERB - FBIETIRME (2016) DIEZEREIE 2~ 4 5380
BB 597 N RIFEIEA > R&ERETIEE TR - BRI EEEA
HEARZERER - HIM > Lent T A (2001) DL 111 4 KB4 B 9eRE R » DI
B2 R PR ERAE Ry BRGNS T3 TR > B BRANRE R A R B S AR S 1 m st TR
BSAYELER o F5% Lent ~ Lopez f1 Bieschke (1991) DL 138 fir 0 FHER 2361 E2 4
R FCEA > THTEE RS IRER AR 5 IR RE BURE TRURIES 3 il > H 22 H R
HE 175 75 22 AL A 1) 52 B R L ER A R U B S 22 4

g2 4 » Flores ~ Navarro ~ Smith {1 Ploszaj (2006 ) ¥f 302 {i7 2P Ef & 3
BRI Bl AT I A A 5T 2 TR T E T U B FRoone BN AT DATEHIZ E TR U
HIEIE U E SR e I TE Ay M R A A TE I RA I - AR pife R am SRt
BRI AR - (BRSSP SRS B FARE v DU ROt PRI B - B
R AR E B B R SN EHEBE A E SR INEIF D
AR A Y B FRARER - Hg ARk Ay B2 B -

(Z) REESEEERE

PElE SR ARG MR B M T A= AR RS B4 RIEE
(Rotter, 1966 ) > FRETEHE A ~ 17 5 S H &SRR A% R 2 B PTZ EA —FEiE S
{ERVEAZE - Rotter (1966) 50 FffNTEIEFIE &% - HERE 2 FRGE
fEC > SERHECHIEES] ~ BIEEANFERTAE 5 55— HKER - FMERZE
HlEE  HNEENEANES AIgRA A2 H CERNIMEI &
55 Joe (1971) FR¥E Rotter FrfHAYIZHI{E 2 (locus of control ) FlEgm#ES ThEES
MEASEEE I - FENHE S EEE > tMEE A SR E I W%
HY%% )7 o [lE4p > Patrick ~ Skinner A1 Connell (1993 ) #E—%+5 H{EHE 2B NATE
EHRAVRE I > BN B AR B AN TR EERED
AL B2 ARRESS AR R B ERREA R p A Ea Y F RS - JRENE
HSRERNRRBEE "R EC ) B AN EE NI -
FHA NTEBI4 Ry (E RS Fret 2R A B E R ~ B2 2 R iR ez > 2 PAAT %1
PRI A B B2 s - AREHIESHEB 2 E » TEN
CAESHVE RS FY - PIIREEZ Bk R (2008) DL 476 fEE &R
TEHVERA: > GREERE TR0 - S THIESIE SRE A0 B BRI o > H#E
SRR L A s

SREAITE SRS ] AR - (ERe B P SRER SRS IZERIE & > BT
BN 2 B EEBEA R VIR - ARG ST B TSt E
BER > VAR REEESNESVI R ES] - MEBSRES 28T
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fAER PR A BB A A EHEY 4 F Y SR
BABRRTF R 5 kAN

(EfE N R EF N E CHER e T EARET) €5 HMEEE
WE T LU - RUA R FEER A B 2B CRMEAHY PISA &R EMUE—
BHIERET © WA SRS - Ham IS o aE A SR e A (2 E IR
SR > 52 AW NEERIESE - AINREEN RS2

(=) MRS EHEEK

AR E R E EAME =R S B NSMI R 25— 2R 4
B d’ Ailly (2004 ) DA 130 i il A Fe 153 L E2EHY . ~ /NFARER A R 5ok
AHEITES SUALIHTT » BHFE4EIRER » IR B A Ay B2 HER k2 2% 77
FEECHE » MRV A B R e Y 2 R - (ESEREME - SRR ZR
EEEEAEPAIREE - RaEER - 2EBRANEEEERRMERMARE -
HZK > Frenzel ~ Goetz ~ Pekrun £ Watt (2010 ) $+H{EEDINTZE2FE AL LR
TSR > BTAIZUEEA 3,193 N (20414 51% » FBAEAL 49% ) » FIFVBTERL
BEA ST HLAEER - SERERBAELLE LA AR SRR i - (H54 K
LAETEAE 1% S A B B SR A 4R Al [ B 2 3R T U AUEES - b4 > Baran

(2016) DL 154 firs A Ryt geieas (204278 A~ B4 76 N) » 455 80K - W
MY IR AV E B8R - - AR B B A HEE SR - |
& » Preckel ~ Goetz ~ Pekrun {1 Kleine (2008) DA[E] Ay /SE4RAY 181 (iEEE K
181 fir — 2R B RFUiEAS » WHSRaERIEH  fme BB A SR — RS
ZAEFREENEHIES - Bl A ESE R AT E - BB R
SRR - BAENEE B IS - B2 R A BB A - s
—FE - AIEEENE TS - BRI RIS - EEEAETPLE
— A SRR - TEEI IR ZEES 97 - TS (2008 ) DAEZLR% 18 FiEd/)N - 45 923
FEVNSFARERE R A - TR (R R E BITAEE T - B
H B B =y Y 20 A

SR LL_EREHY SR BRI M A Z R FE A L RS - BAERVEE Bk
BN ICAERY - BAREEENFERS - ARSEMSEE SN - AT
HYERE B & BA MR Z RIS 25— EERR - BEAh - AitE SO
PRETFTBUATE RENTT - PR EAVER A S R e/ VA - ELBSRAERAYAT
FEHELTRETI BLBUL PR AR - 7R fr AN STl F g ny B AR M
BAE—DREE - N IL > ATFEBERH R A AR MEAZ PISA BHE
ARt 2B &R - FRFTm M RS B 2 RS -
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= BE EXRH R EEB IR

HE R B AR E (WBET) RESIERaN - #:4h - RAEMA (0
B4R ) WA B » R DIVER ] R EK R A VIRV E R R
Ai%a 745 (Deci, Eghrari, Patrick, & Leone, 1994; Vansteenkiste, Lens, & Deci,
2006 ) - [ & 2AAEELEFER S - R SE A HA S <2 S 20 AT AT S F i - A
AP EEEEHI NI - (E#EREE (HRE - 2008 ; Deci,
Schwartz, Sheinman, & Ryan, 1981; Yeung & Mclnerney, 1999 ) - L4} - {EREFTEE
HIERSE RS a4 B e e R R BT R A 8 » MRIZETOE R (Ryan
& Deci, 2000) » 24 FrAIE Y BETES ~ SRERE > EBEE SR EEER
R TR IR LR AENNEEIN - BET R (BRI E RS
HYEE LY & (Diseth & Samdal, 2014; Katz, Kaplan, & Gueta, 2009; Roth &
Weinstock, 2013; Zhang & Sternberg, 2002 ) ©

FHIL T AL > B4 F B SRR E ARGS IR IR R e A4 ER R B 2 S AR » B2
BEMERERETE 3R seAi e B E S AN E E7EK - BEhslfmLr
T REEEF I TERI E IR 917 TR - 2013 ) HEEAZth B i 3 3R = ik
ARIREE ROV B SRR SRR 2 AT S AR 0 B4 Yeung B
Mclnerney (1999 ) $H#I35E] 227 firt- ~ /AR P B T - S8R ~ &
Bl ~ SCHBE ~ BRI T RE S E 2 - SRS EE - RIS EE A B Hf
WA 7 R 2 R M E N R Z B A B A A5 2E > [ RUAE 22 AR
PEES > BENSZ PR T2 A BRI EE 5 - P55 > Riconscente (2014 ) 7EF5
DOINES T AT R B > 4 326 A0 T % 9 5 10 FR4REAE > T SH—fEAYH
ZEHhEEER > FATSETE (AEETREE - BEMEN AR - ZUAmS R (2 )
SHHER AR BN~ [ FRRRE R R A R R - BRIEZ 91 » Ahmed ~ Minnaert ~ van
der Werf 1 Kuyper (2010 ) %7 5 7 i oP =P 4R 3 RERY 238 {3749 13.2 g+
CRARER AR MEITRFST  SETR BT E 3 SR IE [ TR ER A B R il o Sl RE A AU
IR A B R R R RN A2 - SF Ao vl AL fim e RO R EE MR L
AT E £ SRR 2R A BT G Y P ER AR SR FE A S B R B B2
BRI ATHFUERE AT R = BRI T AN B 3 SRR B AR Y S E LA E
TR » TREE 24 B B AR RN E TR ERines - Qs g
Bl B - ESEENE - FiEERZETE T e m e SR
RIZ B BRI S 25T - IR B — R T R E T E R T
RS T [F @ RIEARAS TR BRI N AR o RS EEE R S B E TS
R o HERIL - AR R 2GR - B EHEEETE £ R
A BRI ARG RUR > DUETS BRIP4 65U -
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PR MR R A P RBREFD DR FRHFY 4 FY BAROPE
BremEeTEz 5 ka4t

S AP 2 BRI N R 2BV SUER M S » S2E (2012)

DL 51 HEFREBIE 50 2 60 (il H RHVEERAITZE R oA - &8 ot
GEIREUR » RERAVEE RS v SHE0 DL B Ry o LR T R S0 42 2 el o S B P TR
77« HZ > Lee ~ Chao B Chen (2011) DA 235 fiy Z &R R e 24 bttt
% G ITREHE TS R EUR - 2 E B (interestin learning ) HE2E 45
(learning outcomes ) HYFZE » &2 F|HANTEEREE (teachers’ instructional
attitude ) FrEfES » FLAP > Jansen ~ Lidtke 1 Schroeders (2016) {i& PISA &}
PR TR A AT THASE - DISKE 1,322 REEARL » 2,094 (i SULAFLRAVERSR - 3
5F 39,192 {24 T X @ RER H A0 WHseasE R REUR - BUHIE
(achievement measure ) [th—Z 15 PR 22473 75 25 B2 8 BRUER B A gl [T Py SR T Py £
TERTHEITFE rT DAZE A - (B NFTRRHVEEE IR - sE ARt SR i (E A R 22 B i
BRFEAIRE % o FHIRZETE ECRPEE A B RRZE (B IRRGEE - NI E MR
ELES - BN R (R HVRHEN SR - 25 M E ST TS - EARAIE T
DIEEEELZRTT o FPARIMUCORRERSS » AT EREET B £ 7 it IR RN
SHETEIE - BEA UMY IR B FBE A E S H BB E 28 - &% AT
it > AW ¢ ERA RSB TR E IR - HIRREEE A
PeE S BB I M B % - &2 BN ZEE 2SR RYERER T 98 « SSRTIETE
B AR > JNg 2 FIBETE RV EE A

B ATA I B SBLUORERS AT 5 ERREHE A g AR (B HUGRE »
WSS ~ MR BT E E RS Bk 2 28 - WERTTEET E SR
[ A B2 R RSSO, > DURCHC A A RN ZRHYEAEIRCR - BRgAG -
AWTFEHITTFEEREL T -

(—) BEREIURE ~ NSRBI R 228 SR A 22 ?
(Z) HE £ E R A M8 ?

(=) BEREE - NIEE SRR E RGBT E - B0 g2EHE
H S I — R AR I 2R P 2

®  BFEAE
— ~ BRRIE
KIFFRE R T PISA BE[Z:FE:+E (The Programme for International
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Student Assessment, fEf§ PISA) | 2012 FHYEAE B RBLIEEFEER - %
A DLy T RE s )T SUETHNEE R — BEARENEEMEELR - HItEAE
P BE QR LHRERS - RIS IRIEEG R 208 15 BiiVH /D SR ARG B X
HBRERER - sPAZEEFEAR 1,912 A (2242959 A ~ 5542953 N H2KE
163 FiTA [E @IS ELRE SIAE AV ER R » IR B & 8 A\ BB S 2 g R
GEE - RIEEAE AT b AT R B TR 22 ]\ R R S 22 A A 223 BB T i A 2
ZEIHETRER -

=~ SR R SRUE R
(=) EEHEE

EHEESGIEE A NS N EETEN RS > TREEANESHELT  TRE0R
Bl A\ BRI R G 8 - R —TRIEFEAY LEGIRRE (Hidi, 2001) > FEE2 6L
HRAIRIEARER I AHIFEARGE PISA 2012 G Pk © BB AT EIHYER
PERNELER | " PRAE N R BRI T | T BRI LR R T R
R RS ) VIR BRI o JREEZET 7 )73 A PR A Likert PURS
RIEEETHE - 2l EHE TIFEERE #6110 B TRE, Ba2n &

"AEE ) BG3 o TIEEREE ) EB 407 o RAER TR AR -
B EARE H T DA AR5 - SRR > BariieE - RREFEEERY
Ot - TREVE B S M Ay £ LR -

BRRMERR T DUl — (S - TN RE ] R R R B e
70.18% » RZ A &R . 78~.90 [ « TE(EfE T » Z2EHEh > NE—5
PE(EEF.90 -

(Z) BEEBBGEE

H R e A S — R E SR LIF L HEBRENBREEEO
aFffi (Bandura, 1997; Bandura, 2001b ) » 2> 5§ B GE R A FIEF SRS
BEAHFE ABER B Ry e SIS - B H BORAERE 32 Ry B N BN RER I 52
A BERMER SN E L B MR E R MHYEBREIHET (Hackett &
Betz, 1989 ) ELRAIFEE 8 > AWTFTHVEER B BOUREAE R FALE # b - 21E PISA
2012 2R TPk AR NIRRT - (A S E LA LIRE 2 it
—REAHIE T T AR ER R AT R B S S AR TR R A
ERAETT T EITR RS/ V8 T ARSI AR R A 2 T ARE
i TERERAR BB T ARTREEC > 4 3x+5=17 5~ T AELEBIF 1:10000
st b5 SRR st IR AR RERE )~ T BEOTRER > A0 2(x43) = (x +3) (x - 3) K
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fARi o PR A BN KT A A HRY LS B P
BABRRTF R 5 kAN

TR B OIRER | % ERCR LRSI (S LA K
B\ BREIEAY P B (F 5 R 1 FORE A0 9 B0  TALREIRAY 53 77 SRR
Likert DUBSR REE(THIR + EUEHE TIFRARL ) 15 B TARD,
BE20 O FARARGL ) BRI E RS, B4 - B
FFEERIST - AT T AR - BB REH - (AR a R

SHERLE] ©

R REMERZ M DU — RS - M R RS v i fe e s i g
56.69% » RZ AR BRI MA.65~.82 7 o IE(SE T » AW 2 NE—8E
BRI -

(=) AEER

RS S HIEERAEEMTTREERT RITE0 > AREIRES I EAIRAIEE
(Rotter, 1966 ) MFFNTEZERIERE » HERMEFZRRGRE S <2
HE CAYREST ~ B5T7E(E NRFPEFTAZE (Rotter, 1966 ) © [ AR FE/E RIS 2HY
EMFRLESR b BERIUANTEZERIE S R Ay rT sl 5 (BISS 8RR » ¢ PISA
2012 B2 R G ke T AR A e SRS ST - FRERII BT R, T B
TREEHF S S 2R ENKAC ) K N EEREE - RSB ) =
RETFOREP I8 - ARG 93 T30 R Likert TUBEREHETHIE © Z50E
HE TIREERE, BE 1y & THEEG 2B TAERE, BE3
& TIEERER ) B4 4 0 o RFNEREIATERRE AT TAERE R
BT AR - EREEE o ZelEE T MEE - AERHENZEESER
R ©

KGR MERZ AT o] DA — (EfF S ER TEHA R & - R R e T fiffe
JEgE L I 67.99% » RZEAFT BRI .83~ .83 [ o fE(SE T » AR
Z NER— B S R.86 -

(IU) BEE E3THF

B SRR IR RE A e DAV EDR Bl NBR T T ARERAERTRR K
B2 AR AR T > St T G B AR RE D RIFR SRV S5 SN ( Deci & Ryan,
1985) » fEAHNE £ HVIRIFALES > AIHTEZAE PISA2012 BE R &+
PR T BRI SRV B LR | T ERAARENR - BAVEAIGL T
SAETEED T REVERTE R ENSRAERE | T REVERME SR RERT RAIKE
Ko DB EEE > EEIRA TR RIE ) FREEECREPYE - BRI
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st 7= R Likert VURE R EETIE « Z08IHE THEFFARE L, #4651
B TEREORE L EG 20 B T EERE L BE3 B TR
HLABSETAY ) &4 4 7 o RAETERNT > RETA—EHE R8I
TR © R AR - ZEREE S E - RS ERVEETE £
SCRARERE o SRR MERZR M AT DUl — (s - ek N2 AT R R
B 56.67% » NEATTEAIN.62~.84 2 - fE(SE T » AWFFEZNH—
HMEEE .86

=~ Gt EERE

ARAETIFEEIE 2 3151 - FHERAE L K (5 - U AR AT (R SPSS
18.0 &t B Hia B S BT AUV 4E T ~ Pearson TEZEMHRBE T ~ BERIEAN
R RASE T -

TR TRy - IR ARWTSE 5 EEE H AL ~ WHEHMER ~ MR
NERHAZEZENE TR il 22 WPRFTRTHEE N g a2
HEBEHE - B h G2 IHENE £ FAEEE o 19 - AR E
BHAEE EHERET (nested design) HYZJGHER} - BAEKRMAREER (nested
within ) B2 7 > H 88~ [F]— 22 R HY{E#E 7T BB HLA 3[R E B2 B E 223
RIGARGE e e - (HREIEE RN BB AVRIE - R — M EaRE T o i
JENBZEE BT RCE - BEEMHOREY 1 5558 » SRR BRI S BddEt
sE B R R AT EHESR (Hox, 2010; Luke, 2004; Raudenbush & Bryk, 2002 ) - &
BN LE - Rf S AR IT AT AR BRETHIRRE - A e i o 45 SR~ BRSO T AT 2%
fEREERERIN R NIRRT Bl sy > AWT5EE A HLM6.08 higiy
TSRS T2 AR T o S — PR A DA A B oA A - BRI
2 H TR R NS S B AR B o 55 IR AL A R B A R
RE—E2RNEVER AR R B BB ETE £ 525 EEHANTE G (aggregate) 12
2 A6 AR [ I P e ) 1 P AR B e o

AW TS AT Sod BRI A (Unconditional means
model ) #ETT 4347 > ZN RIS 5235 LR 888 S AEE A T 4R A% > G S AH P 88 52 ( wiithin-
group variability ) FA4H ]S85 (between-group variability ) FVIETE - B &REE
REAHANAERRE - Rl RSB E R AT KAV B Afd 5T - AIZRERZ g2
FEHETT 247 (Hox, 2010; Luke, 2004; Raudenbush & Bryk, 2002; Singer & Willett,
2003) -

BRI E BB EE AR - IR (IR - AR
PR R A AT B 2SR E BB AR IH (R 1-1 20 > 12 30
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AT P A PN R A LR 2 Y S e
BABRRTF R 5 kAN

Fryor (RIE BT H £ RPH R B 2 28 (ARG & uo R EEHETE =
SCRHEATRAIBo B -

FEEB IS - HIGE AR - 12 BORHE R IR (S 2 5 (AR
B (F 12 2) 0 13 Ry B2 SRS E AT E T Tl
B BT AR 5 144 2y, BIRISEH BRSNS 21
BT LR E R B TR © 1-5 R ys BRI R
RIS E AT ISR S BRI S TR -

B 1-3 2 1-5 ZUATHT - PR~ B BSEE KA E SRR b BRI L
FERSSSCRIA (Aluy; ~ ugyBzugy) > IREMBGEE(E A\ JE X BRI G E 22T
FEIMAFTE(L - & ERSCRAVIERIFE BRI (11~ 12) REBER - AIFORHE
P FER (B AG J R T RCR Ry [ E SR, » LA a% I N G Bl — [ i
WHEASZGIER (GRETER) -

Yis = Boj + Buy (L) + Boy (052 Fiotat, — W2 FURCAE, ) +

By (PotEfe e, — PR, ) + ry(1-1)

Boj = Yoo + Yoﬁﬁﬁﬂﬁﬁfiﬁj + Uy (1-2)
B1j = Y10 + Wy (1-3)
B2j = Y20 + Uy (1-4)
Bsj = Y30 + Uy; (1-5)

2 - WIFEREET
— ~ fE A tEARET

1 SERIHANT FE & SIEAY A ESTE T A aE AR - Mt EatEt o £
FERSIL S WIFEBIRAVIS BT - Al 2 SRR PR 8~ BEEsE ~ (mRt i
J& > DU IR PSS BB T - USRI - R 1 6R
BUR > AU BIE B TD KR E 2HE R AC » 558 B IHAHBI AR
W2 2 P > 2SI 2 B L BT R MRS SR TR > H EHEE ~ %
HIEE R AT B S R4 = (AR B A B B B B2 LB e iy o AR e Y
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SRR MHEIGET B F.43 ~ 41 .27 » RIS FEESUR B 1 DIERITR VS
JER T R R TR 2 A -

T 1 BEREIE Z ftageat

Jgx SEIH BvME BRNE P8 EEE RS [e5°
BEEHTREE 1 4 3.11 68 -.61 .01
EABx  NEER 1 4 3.11 .65 -54 50
B i 1 4 2.30 74 18 -.29
BEREX BETBEELF 1 4 3.10 67 -58 -.08

%2 MHEREOE

H PUAE WiEES  BETEESdF  SEEL

HERALAE 1
N E= 35 1
BEhE X2 Fr 157 21 1
B i 43" 417 27 1
*p<.05

=~ BERERITEER

HEPRIT-PHIBAR AL TS RBUT - HPMERA(RE (ICC) By 5.45% @ BUREE
HEERHE RS > 7 5.45%HY B R aIER N Ry 2 B2 TR EIHFT2 & - i
g EBsEE R R A E NIRRT - SR R R B e
TREF SR —SEERAVVAR » R DE e BB AU BR o) - IR 2 fg TS AL HE
&R > RIS S B bR -

B LB R TR A E e R M5 £ B H RSB
NEE T BEEBEEEFNE BB VFIEHELAES 014 (v =
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B PR A R A A EHEY LSy R
BA SRS TE 2 S KA

0.14,SE = 0.03,t = 4.52,p < .05) » ZEIE/KHE » BURIEGIA B HREE 12
ERRTEIE - EER T AR SIVEENT » BAEREER A EE N
RIS - U EFBWRIENEESHRE T BESEEE In—EE
i RFRE (EERE BUERFE ) 0.38 {EERfIL(v2o = .38,SE = 0.03,¢ = 14.32,p <.05 )’
BUREAEN B HSRE HHE R MBI IL AR E - SIEHEMERSEE L
FERVRCE T - WAENIEE S II— L - REREEEEE FERIES 0.30 {EEEAr

(v30 =.30,SE = 0.02,¢ = 12.95,p < .05)  BUREHENNENTEE S HEE
B A BTE IR E - BERAER - AN - BHSEE R NZEE S @R
JER R IR - [ERRE R (F—F8E) AR RESEHER 0.38 > AR
TEORIE-F RIS RIAY 0.51 > WI{GHE A g I BBUHREL 1 B 25.49% - BURE(H
NERERGAMER] ~ B BB e NI S F M REEIRR - n] AR e
BRAYEEL -

e GCHISES RSN S E & SR Gl S B @ s k-l LT RS EIER) |
MBS (Yo = 034 SE=0.08,t = 4.28,p <.05) 52 EEAEESH—(H
= R B SR RN - A BN AR B E BT - AT RIS B
TFF R R A B B RN T

SLEE SR M - EEERNRE - B REREIER R SR - &g
RIERI TR » PR ~ B IRUEE R NI (E 22 RIS R LB R 2
EKAEE (ug; =001, p=.47;uy=0.01, p=.43; uz =0.00, p=.46) ##
ZREAERGEE (Hoi Ty = 0,752 = 0,133 = 0) > BEURMER] - BHIHE RN E S
B2 R R B Ry — G E W > BURATTE = (8 (e 2R g R 3 T S 22 SR e
WE > FNgEEERREIMAFTZESR - IREITEREEZR S - MR - BRSEE
SN (E S R E R OISR (BIRER) B—2HY « Bt - mlAERT -

EAER - 3 (B AR S Y M - R S S
SRR - SO TR I (BRI ) B ARG
RSS2 -

(—) NSRRI R B
PATRASIR ST  EBH R th A E I R BRIV R b L BN
BEERA ERBERZE > TEIER AR A C RSB R HIZEHIRE
Tty o Qe R EERR SRR A FORE AV EE B - W TR AR
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FE— @Rt R iiriRaT B Txipe BLE E ER 2 AHRAIHST - A—EHV#E

(REE% > 2010 ; Lent et al., 2001; Navarro, Flores, & Worthington, 2007 ) {5
W ARRE - BEIETIEF R (2009) f5H > BAEKFEERMAAEEL - Al
AT AR R o RAASTAE SRR T BLE KAV E SIS AR o R
AR RN B FeRsE B AR EUBR Y BRI R R HE A FIH B S i -

R A 5E S R AT T2 (5 2 B B B B Bl B H IR I AU AR
SE 2 EEEREREREERN A SN TIERINZE - IREIE SR TE
HIAE 282 A CHE SR » RS ER B e - SRR E
ARINIEEIE - NEES(ES ST IR iE A —2 (CRER - MW
2008 ; Patrick et al., 1993) « ZAMAE BN B LT, » 125 W EEHIRREN
RS QBB B > 22 2 DURHIZE Bt —SE e ar i A B S5 e s
TR -

AN > EF R T BRI E R E % - 28 h A F R e
B AR R RS - BRSEGER - A BB B EUER P K 2R
SRR o TR EER N SN R B A WY R T3
Rt B PR W P B B A BRI 92 45 SRAHAT (Frenzel etal., 2010; Preckel et
al., 2008 ) o ZAT » SRR TR ~ B « FEHENER BB RZ B
t—3R % - ISR AR E RN R H BHRELHAR - SR T B BRI
% IYARRESEERERT  RECEIL—H S > RIEF B R - 2
B AR R RIS ST

ERFERAE - NAWTER A2 g R T > BT AEE MR - B3k
SUURE e PR A B\ R R TR B IR 2 2 - B S IR BAREE Y
RNETARTZES o BEPER PR - B BEGE kNS S B8 B 2 R
REAGEZZRATREMESZEL - BUrtR] - B R E S EE
SRR 2 Ry — [ WL TREIA GBSV F A A F RIS (3
BRRER ) o IE R RWTIEIERME f BERET Z s > B ARSI > (EISME A -
EITAEE TE J BRI TN 2R S SR 8 BT S ) 2 R > REFR (A (R R B B
ez

(Z) HETE XX HEAE SR RGEBR

REFLEN B 2SI — B R B TR AR SR M > AWTTEaE 2 g KA
SIMTEEER o FEMHYE SR 2 A B R R B B Y IE [FIARAS R -
WS EERANSERIBETAE E 2RI - B0 R BIAYIE [ 2R 2 5 &
o BB A R H R R E B - B AE BRI o R A R
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B P HEACPRERET A LPFHRY A FY EENRE
BABRRTEL RS A

BN SRR IT S B A SR B - JFE— &SRB Yeung A1 Mclnerney (1999)

FIBTFEEE SRR ENES - (EEEAVE BRI HETE £ R BlA e
B PR B — Rt Rty (AORHRE ~ B ~ S5 IEEs0) - AMERBEILE Y
I ERARAE BEIANEDRL S G R (s TR A (AL > DR Ry 2 8
STEESR - BN BSR4 FTa AV EL E BRI B B SR HIREE SR, - TR TR AR -
AFFEERZ AT AT - SFE T S0AM B £ SR B8 BRI AREEBOR » AT LA
STHERE N E BT E B MR EREIREE Z b - e By B R A E R
AT HIRE (> BB R R s L S e B SR R EE R -

B - mElER
— &
(=) BEBERNEER SEAR NS T RS

AT SR B2 A (A AR E BERRE K N (S S REIE (] BB E s AR Y2
HEER > BHIEEEEHNASH R R IE A B EARE R - A
B ES  FEE - EEEEASFERSNNEERES - Tt

(2) BEETENBEEEREEFREZRER

AWTFeEERBUR B P AR R E R RISy | BAAVE e
BG I REERIRER © I ATA > EBER IR E b YRR B
BFAERIRERIS - H BRI E EER R i 2R -

(=) HETE EHN SRR RSB R AREN LR

AU FEAE TR R AT B 2 SR B TR i B2 BB T () S A
BOR - RE L BEEEEES PIRZ BIRCS HVBETE 3 - BRI
BRI B - [hoh > ARFEAIR I T ERE B B AR
FERVRFE - JRRIAN FIRYER SRRV S G (H AR A R RS2 B

() E NSRS T S o 8 - WAEZEREEEX
FiFTaRET

AR IHE N JE B R R A 2B RETE £
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FrevREnTER - ERMER ~ B BEURE NS S E I R R e S £ 8
B —BIERR - A GEERRAARNAREZR -

ZBE
(—) BEEWEES RS
LimBh 4 T B R I IE ) B B S =

TH THZERNGF ZE » FZENNEZE > ARV E NI
PR T o MIAWTFE R BRI B AR - B HSSRERE ARt
FEOHIER A YR B - 2 DA BIER AR BT IE R RR AR B BORRE S 2 > B Adert
SAERPEEEBNE R o EREHSHSRWEEE L BEEEAR
BT - R LA - EAREERTT - Gt ERENEEEE >
INERLEHIRENEE SR - TS24 AT E S R R S DRI SR AT Y B (5 > #EERER
ABER HPSGEERVIETT © SRR RAF LSRR E - (RN EEREE

LRSS HBEFNNEEHESR

AW - NIEEHIE SH N BT EAEE LR E - Al
FEEEEEER L 8 LEE T UE BRI (attributional retraining ) »
BN R A BN R EBIERE SRR T SO RS E SR
RIS PFETZER > Rl Em aE e 4r BUERRMEIAAE eI HER A > (Ian3s 7y BLes
B AFRNE - FEhEII R H 5 REFAHERIE S (B SRS TR
HYFEr—2 - FEREEHF IR ) - Wit > [FRIEEAEREERE C -~ B E S HIfE
FEREREE FBTINRE - A SRS ERA L ~ B E A - EAZE T
FEBIRETIRATIERE - (HER A B p OBV ERRR RS - DUR B RS B oy
ERENREE - EM R RS S A L -

3L M EBERERENEEEY REEE

AR > MRS E R EZR > BtES R - B
FRBER R BERRE SHE A AE B S B RV ER B A ~ BT R ~ BRE R
PSRBT REL R > W T FEAR R R B 7=
B o FRARIIFERYER - FATE EFFRE R AR B A B > (NItE R EE
th» FER A TR R IR RS, 2 LM RS B E £ BRI
SHIL—R RS R ARy RIiFEEE -
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B P HEACPRERET A LPFHRY A FY EENRE
BABRRTEL RS A

4. SRAEE R RRR BT B SRR

AWFZEEIR - BETE £ 2 A AV B R A AR IE A28 (IREERY
F) e Wt - BREENEREBET  EREMSETE  GTRAENHE
BRI R - DURIEFRITRSARI R - R R B SR B R B R Y ERE
R o EERAEREAE (8 8 X SR URBRAYVSEFEE P UUARE, - HINEE R A
2 R - RO LA 5 282 R -

(Z) REHZEHTER
LA AELA R 7 22 AR 4 U B T

AUTFEREEMER] ~ B BEUAE SRS S I RIS ER AR &S
YRR E TSR R 2 28 AN SR RRNT ST R mT AR > SCREFTREEY
KEHED  HEATEE SR HA S S E IR 2 &2 2 R E E A A AT
EHRE—PRERE - NIt SR AR RN BB RETE - &
AR R E N R ARG -

QRS RAEFENEERN - R EERR TS

AWTFEAEEL BRGNS g KAV - B TN H ESCRF TS
PAMAEDIR AR E SR E > A\ AVERE G SRR K e AT BN R E A
s - ARE N g R B T B R 2 228 T <2 )R] [ A S
HESRATREE R R F B RO KPR 8 - A FmitE - H ek SR sikas
BT AR E B A IRGESER - ITMERHE DRI - &I B At Ditsei
S ER AR TR SR E IR RS N R B SR 22 - 5o AT B PO RE e
B RS 2 FIEARE A - P BRI - R R e
BEE D EEREESE -

3 R R RS MR = BRI

ARTFEHEETT AR BV Bl 22 B SRR R AR - IR SRR
B9 - Ry (MBS AR — M2 IR RAVEA R RO - e E A
2 LEREER - fIERER  HE - SUEAREHIEZE - [TFREE PR -
FEHAR R ARER PER ZE PR FTAM A E 27T ~ REAVRZRSN » TRATHH AR ARG E
R BB I 70T > BRER I E BB HERT T - Bl E B R HE R
M RS R R SR B AR T - s BB R WL A -
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B 23 2L Ao miEL i i BB REL L 12 B2
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The Effect of Self Efficacy, Internal Locus
of Control, Gender, and Teachers’
Autonomy Support on Academic Interest:
Multilevel Analysis of Individual-level
Factors and School-level Factors

Yi-Hsin Chen® Po-Han Wu™

This study investigated the effect of individual-level factors (self-efficacy,
internal locus of control, gender) and school-level factors (teachers’ autonomy support)
on academic interest. This study also explored the school-level effect of teachers’
autonomy support on academic interest and its effects on moderating individual-level
factors. This study drew the hierarchically nested data from Program for International
Student Assessment (PISA) 2012 study which was obtained from 1,912 fifteen-year-
old students who come from 163 different schools. The data was analyzed by
multilevel models. The study revealed that the boys’ average academic interest was
higher than that of the girls in learning mathematics. Self-efficacy and internal locus
of control positively and significantly predicted academic interest. Teachers’
autonomy support positively and significantly affects academic interest. Academic
interest possesses context-dependent characteristics resulted in different academic
interest of the students. Based on the results, this study provides suggestions on the
implementation and educational practices.
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teachers’ autonomy support

*  Yi-Hsin Chen, Teather Taipei Municipal Zhongxiao Junior High School;
Postgraduate, Graduate School of Education, Ming Chuan University

**  Po-Han Wu, Assistant Professor, Graduate School of Education, Ming Chuan
University

Corresponding Author: Po-Han Wu, e-mail: pohan0514@gmail.com
99



|

3

100



