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NIFEL AR (R — i Ay KRS YRS T NIRRT - BEZ T A E O
SRR - fJE - BEER - FE - T2 MR (Sousa & Tomlinson, 2011) -
BRI - 2R E =R R (FRIEJE - @it > 2009) - J14K » =
BN B E R DT ErEE - FriER T ABEET - EEZE MR
BT 2 HEE 2 TS - YIRS HEEEE N % T b AR
RE R ) SR ARG SR KAVE 72 AT B DAL 5 A YRR - BT R
ZAHVEERER  lR— K58 - EEIESREEE (differentiated instruction
[DI]) EAEEENERREA » 356 1990 (&E] " Individuals with Disabilities
Education Act [IDEA] ,» N 5EFH E VR ~ SV IRHIVERER « RE T E N
NEEZEZ (Morse, 2000) - 2001 Z£H£H " No Child Left Behind | j£2£ » 2003
4F T Every Child Matters | 1% B 5 7 4 6 7% T-HYER SE R 22 - 5 DLEE
F Rt HHERLERS R T AR EERS - R R EE A
SRS 38 ) A R A E YRS EA( Bender, 2008; Tomlinson, 2006 )- Z5%E | > Tomlinson

(2007) FmR—MHEg 2 BB R H A AITTHY - R s [E— (R FEAE
EIF AR E A N EN— R E R INEEE il LEREE A A
HIRE 225 » BATIES B 2= B LEEBAUE M | SRR ES - (RiFFIE2E
#% o BRI EBR - I EBEANE » R RIS S R AR 2 EIE -
SR iRt | (Clark, 2002) -

EE L ERGEHEFEESEFEE e (Association for Supervision and
Curriculum Development [ASCD]) R Z=RALHEY | HHEAFT T2 - H
FrER M K12 BB BmiT 2R LB &R - 0 TKS EEFM
(Tomlinson & Edison, 2003) = I KBUNZUE HiF 48k Hr 15 48 545 HZE
HETER(CBENEBEE (Alberta Education, 2010) - B $H¥#f4) i L
2 BEREE T (Ontario Ministry of Education, 2007) - fRIELA]E, » SEh0ih
@A AR E P ETE RS Rl B4 R - BUF RSk
BETHE > RETE % T EVREERS - (BB E RN T R RE
KEET - BZEE (2012) HEAEEEBFM I RBEE " $HEE2 AR E
TR BEAEREEE , (H 18)  (HEFNECRERAIRIE R 4h A8 E I -
#A1M > Tomlinson B Imbeau (2010) {EHERRHHIFEHE 4 S B8 I TAF
HHIHAEY - HE | T 22J4) 512 & 2 ( National Association for the Education of
Young Children [NAEYC], 2009 ) FY#EL » 7 BEMBER B4 T35/ L 7o gl
Bk BERCRERERAIRGTEE - BIL > AENEYNE 4h R EARIE R
ERACBEZE - AU amililE 2 SCE > FEH UM 2 TR EA R
(B3 EE PR AR BA T RE K R » W BRI AN H & 2B 4 S S I B i A
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LB S A KT L

{EBER AR S B[R A ~ SR - JUIRES B4 AT B B2 an e - ARIERT
M SERFFNRMRER © — -~ ZR(EHE SRR BB ERHEERIER
— R ERBUE RIS SR LSRR ~ 2R bR AT R R R R (B M b 2R
BE R BERRRSIME. ~ D2 B bR R e s [ i 4 S e 72 B bR
ERHBENERNR - = ZEEBBREZEN RAFIIHRES - TitE
FULBEAVEETEE R R AR B4R 2 RACHER L) S E N E R R A
MR ~ 22 B LB BB T RNER 4 5 B o ~ ZE BB AL BT
ERRHE TR IR &) Sl AR SRR A AL if -

R~ ZRAEEE

BENFRRE Sz T R ER - eI ER S BEZ FEE
CHYENL > WELUE G Z TR T B AR B E AR R - ZR(LAEE—1E
HENFR R BRI LR - [FRF L EA s A R E AR &
RNE > (T T E YRR o8- DA B2 88 ( Baumgartner, Lipowski, & Rush, 2003; Riley,
2005; Tomlinson, 2007 ) -

— ER(LHE BREETY RS E RS,
e

Tomlinsonflimbeau (2010) Z=HEALZEE—FE T #7228 (philosophy ) | ¥
B B IEEEARNRENRA - ERLBEE SRR TR - B2EER - K
SEIEe ~ FI2CER T FRIY—TEZEE R (Tomlinson & Allan, 2000 ) » 7 5 LEERHY
PTELEIRL 945 & Dewey ~ Piagetf1Vygotsky (S 2 5 s R [FIFHeHI% T
EEE AR - BB EH - HFERANESR - HEEGTEE
EHBERNKEREEE > AR T EAR | R EREE BN (Bender,
2008) - F¥E - AL BEWIHEELEEARN > £E L CHAR—TEREH
A - HAEZRE A RO ST RS - B A BN T —(EE A Ay 22 BRI B
GIEGE - FIFRF SRR AREANS ~ STEIURE - MIPTRECEE 2 1F RiGREZE K
A - (Rt BEE RE IR 2= B b BB Bt sE s s T B U 2 BB RS
g - Tomlinson (2001) $2H} AIHZ S LBERESRFAVEES © D585 b 1F
R ELHE 5 PRELEENE  BIERIRCRAVZE TR DAL Rl s 2R BEER
B2 NEBERIEENAES  MER LR R BB -

WEHHE AL > 2B EEERESHNER (E&EE) HEZT > HatZht

gt (B2~ =% B~ BRFESE ~ =508 0 2010 ¢ faf & > 2008 ;5 50

5 - BHIAME - JBIRE > 2008 5 BH[EISF 0 2009) ByEEE AR LBRERNEER
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BIENZT - HEERRC S AEHENNGE - A0 BRI RV HSHH
BRI EREEE S TR e 2 28 E L TR EENME - FrlB a2 E
FEUVEEWRL Ry — M E P R LBEE TR VE A T (Tomlinson, 2007 ) «
Firl @ EBL S B — M2 %= (general classrooms ) H 3% i 17 1 22 il 25 652 1
( Darling-Hammond, Wise, & Klein, 1999 ) f11H4¥ £ 4% 26414 ( Armstrong, 2012 )
BRI T - ZENE AN HEE T B — AR = T T Fe A 2% - B A =
HAEERIRT K M ETR IR « 22 - AREESE - DR S M
B HIFH R E a4 TA 253 (Schoenfeld, 1999 ) - ZiATith F5 2 242 (L 5E
(Y J7 A AR E B Al & A - s E AR SR E  (mixed-ability
learners ) » (it MBS0 7E A K B2 S 2 B2 R (5 & (readiness ) ~ Bl
(interest) ~ AIfF#F (preference) HIFEL T » ISR A CHIEER K EHEE
( Gamoran & Weinstein, 1998; Tomlinson, 2007 ) -

VanTassel-Baska (2003 ) #— 451 » ZF(LEE T2 — g - 72455
NIEI TR R R IR IR BT > DABFAI R IEA (R 22 7 SRV MR B 4K
5 o I HESMLEE 2 — B B RIS TEELS - DUREBREANFTE S
BRI HEEET A (Roberts & Inman, 2007 ) - Clark (2002) 24 EgE
HY AR - 28 R 72 SRRV AR | ST AV ESS - (RFEEERE -
s AREER ~ TPRBENE - iR ERIER &A% T HIEE B - i)
SRCERER (o TR ERE I — R 2 RS A R A2 TR
AMbZES - HEefRMt S S nVERE B SR LHVEERE ) - DI E iV wiET

( Baumgartner, et al., 2003; Tomlinson & Kalbfleisch, 1998 ) - %243 ( Bender,
2008; Gregory & Chapan, 2007; Kelly, 2007; Lockwood, 2002; Tomlinson, 2006;
Tomlinson & Allan, 2000; Tomlinson & Edison, 2003) 5&:H78 B L2 e a] DIER
GREIHVIRAR R B - A T RM IR ARG S > HETE LR
FER R DA Ryl » EEARERIES - $2EUE TRV - SRR EBREE SR -
R IEESHHRER T - JEERThE SRR B FOKE HE R EERERE -

=~ EReHENRE A ERMEREHER - BIE REERIRIS
=

BN BRALBER  BUS T R R AN BFIEEI TR - EEFF 2 kR
TFAE - Bt ZRAHERE RNRERENGR AR EIESRE  FE L
7 BALFEEIRETRFREHE (Tomlinson, 2001) - 70 FEmE 40 " {ERMEH
B | (individualized /personalized instruction ) HZ{EIGEFERTTKET B %
TREREEHENMEEEETE » e T ETEESEHEY | 502 AR At
BT ERFRRVEEE » % RIBETEAEE CEEEY 5L
AR E G —(EEET (Guy, 1975) -« 281 » IABZENAYERE A (W75 21T
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LB S A KT L

JAMENE R LB B AT R - e T ERML ) AR RIRE R &
TEBTAR AR - KBS TR T EFER ) (orERE - REEER
PO ARUERER Tt (Tomlinson, 2001) - & ZE(LH RS
HEEREZ T EEENEERZVANE AR —eRE2d - HEZR
PR I% TR e (R B L (]l 7 ZEEL LR A R - {HJZ > Tomlinson (2001, 2004)
AR EBEEZ O ERENERZTHVER - HRHEBBENNELT
> REBEE R £ 7Ry RaE R ~ BUER - SRR RRRGRETNE - REER
"FrR T ESIERRIRE R ) HUBREES - NI AT B TH R Ry e
Sl ER R R EREE TR - H3 > 2R HENIRG TEIEHPER
SAE5] > KRR T2 IThVERE - SasElt - E8 - B =M EH)
BRI (BT TRERVE M EIRO S VIR » MIREZ TR E R EE EAVHESR
i o

HE B2 AWA T 2R LB E R —ERERNRG 0k E - R
(Hamm & Adams, 2008; Tomlinson & Imbeau, 2010) &l 7= B EZELNEE
—REREE  CHHEERIEA S - S ERRERYRGT - AREVEEE - TIEE
DER &0 S B2 RE AN A MERA R B RHA ME: » BR—R ] « 5590 > 37 N\ Ry
EE BB B H S B (F IR 2 1% » BEITISLE AR B EZ B
2 BE b ZRLEBEAY BRI SRR B B IR R AR 2 T2 HL
PR BETFIBE T REENANE R EREE - SERERE F (2010 g,
AR HENH-E T EEUESE | IUER] (H 6) » BN HEARER]
P~ BRI, - BHRE - MBEENENIARE  ZR(LEENE EZ N
BF ~ R~ ROATIA Fradse o (RIE - 3725258 BB 9T AT e th Y BUE SRS B0
12 #E— LA 5 (RSt SRR - ZENES BN EFHeE - REEE M
B REEEHANE - R LB R T % ot E VIR E SR - FE
R 0 BETNAB S T ENAR IR £ AV E S (readiness ) -~ SR
(interest) ~ FI1E-E#mEL (learningprofile ) ZRIREIZRFZ (Tomlinson, 2001)
MIEE IR E TR 2 4& TEEN R A W F KRN E - 455
2 ERABERE - EEAETEERENELE -

=~ ER(LBE AR

RReRA AR LB Z BERAY - S REHEMRNT T2 SRR - /2
R TAIRIRHE A ZFRCBEN AR E - RBEEF BRI HE
ke o RS MIECE 2= FALZER AR 1 R BT - 22 R b MR e
hRBEFRE LV - HEEH I RERE T A SRl B B2 AL i T A RA
Fet > $RH BRI Y) 2 AT TRES o DAVE R B AN A ST R B R
PETESE R Z BB 2 2588 > LT hlas -
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() EZRBEHEFR R

ST A AT R BR = o 2 2 B B B R 2 BRI RS USRI 1% 1 Y E2 3 ik
R TSR ZBIIMAZEEE R - AR 0 HISH R EF RN T - 502
WA RNESREET] - HRENEINET > st Rl E 2R B e EAESEE
N ESEIEFAIRA -

5 > Tieso (2005 ) #EHY 31 {7 BE2ZANEL 645 fiZVY ~ FHAFAREEA AT
9% 0 A o BIfE B =8 5 4005 = R A A A A T R B iy TR AR
T Z BB E TR = o s M/ NGH (flexible small group) 2 574HE2
BHERCZFIENE - sESehCE Bk AV E ) - HEERREES
PEAMELAE - [EIBEHE - Grimes £ Stevens (2009 )+ FH 84 534 [E] {7 2 i
AR BT 7 SFE T B - SHEVUER R R T2 BB
B REANIRAKE SR R EEE A HEEEHEHE - S0 FH - 1M
Baumgartner % (2003) 38T —MEERZE T > B BRIV > Wk
GYEH - BRE EHEMERS TR R - RIRHL R E A F - RES AR A
N EIREFE Z B/ NFOE 22 A Y RE R RE I RIREE - Hif% - fF Watts-Taffe <5 A
(2012) Zwtgeey » Wi fir A aRc B s (o g o 4 ~ SR b2 BB H
(center) -~ KIE|GAHEHTE RS - BHLAZ @2 (tiered) AVEIENBM NE - 12
FhE2 A= (FIR RSB TR AR AE f7 © b4 > Strong ~ Perini ~ Silver §1 Thomas (2004)
WA 2 R LBEEA AR S S DU RS e (S2hC - 28K
NBE ~ RIRER) VERA G 2R LEEETES) > FIFHES - Treina s
WA HEEREEE R -

TESN SREE HIE - MR DA S B HiI 4 Fl T 2 LB 9% - (B1E
BRI - iR aERE = R BN M 2SR EEE
HERR - 555 > Brennan (2008) $t¥35EF P EHY—Ffr Head Start 5185 2 4
5P (preschool ) AT E LA IT 35 BAL 5P 2B Tomlinson (2001)
P 2= BALER R ARG T RS M E S - BT TIEEENE - BIENA
SRIEH T HE R BB 2 oK EE NSNS A R RTE K 247
1B RO PRI 2 R Rl i s - BRESIEREITE -
SN > FEMTIAI R R R EE S TERIBEE R 2 8% » HEAE S HANEE
TG ERETR T HEL k3 - EZk » DeBaryshe ~ Gorecki B2 Mishima-Young

(2009) $H¥#EEFIN 8 {[E Head Star $L50 A3 128 {irfE i = Eks (high-risk )
P FEEBETE R 5 (9 3.7 5%) 0 st ERLERERMENT - frf1E
F/NBRIERE o4l ~ M 4 - BIFaER - ZREREENE RS HEMEEEE(LE
BEERNEAE - DIREMERTIRIE K Tl - BEANE AT 5 - 3R - F#RA
o BRI  EHER - RSN EREA 8% s EREE
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LB S A KT L

e AR L RERERIE - T RSE PEGHE R - BB
RS 52 E2E AR - BE5) - Gettinger A1 Stoiber (2012) tH[FEIBEAESSEI 7Y
Hi22 B Head Star iy 15 [EE 5P ~ 34 300 firfz - » BEHL T 62 il P9
K 3.8 BRARUT A SR ERTFZ T Ry B BmaH » B 62 fir — R H4RER % h R HAE (A% T
REIRA > BT R LSRR R IR T - stHEREAZT
shEmfaat g (Tier 1 & 2) HYBEREE) - FenlfES _EHvEEEgTH
BRE/D 30 i 2R NIRRT HEMSEEIREF TS ER R
THEIN B ER TS > DUETT R R ) 2R - IR B ERATIEEHE
T EREZ T FIEREIAE D - HEEAR - - S EEESE R R
T EAABED M EREZ TR R M S RIERIHAZ T - 1E
28 > HF (2010) AR bR A £ RV E T DIERHE
{8 7122 SERLEETT TP T T 4D R B B ST B AR ¢ HTSTas R - 12
PSR T 2 BB SR DR E -

HZ ngs A Alberta 25— 44 5" Alberta Initiative for School Improvement
(AISD) | #9BFZeErEF » McQuarrie ~ McRae B Stack-Cutler (2008) $1¥f it
= AN (2003-2006 4F ) 2 HFRARGERTA 4hHEREE 12 GR4R 2 S BT > BR
TR FH 22 A LR SRS DA = iR 2 B2 IR - 75 AISI of > BEm P2k AT
FiAse = R E P {E AR EVEEE AR T A BB > DIAEZ
T2 CRVEHEEE T ~ BB K - HFF IS & E - 3B RSB INERAE
BB BT E TR 2 MR R e T B R - S8 IEETEEY 70,000
{257 FsPUEE » 55—8F (Division |) R4MEEE| =FRAVZT » SHEFEA
2 24.2% - W5EEEER © HENRE A B IP R MR R B &ERAGE s T A BN 2
BER(CREEE)  ZRCREWERNEZ TIEENEE2EERE > H
EIRH R T 30N " IR EZ T VEERE T AR R R R
KNG EHFEZE R LB R R E RS BENMMRTE (A 2= R B2
H—oE M AV N ~ ZERIEFES R - B2 ERERHE - HEREE
(alternative assessment ) ~ EEMESE TR ~ B UL FI[E R SRS 5 Hdr o il
20 FymEtE e ~ B2 dmERR S A1 5S BREE E iA RHY SRg -

FRIB AT FEAE IR AT 7, > 22 B L BERAY B A AR iR B AL B h N ) (R 2 4h
HEE - BB R BRI E - AEERRER - REE A
T AEE—BERET - 740 SRR R B ER HVEE
Hha - BB IRZ THISE S RE TSR EEE B EL(E .0 - B IR
FYLHERISNFIE AR E T - A4 - REISR(EEE DO - 2t E
REBNE ~ (EHEE TR R BT RS - ESBHETE F B A SR
45 A TERF4 Tomlinson F1 Kalbfleisch (1998) %k - FlZ R L 2R
BHIRAZT(ERNEZZ R > HRERR S EHVRIE B S B LRSS - 2L
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SE HAREY o TS LR NS (D e/ NP el % - (B EE Bt e
LS E B AR 7 - At stes i R R e Mt @ h 4 5 b
B RrRESD SR BB RESE T - 4~ BT - MIZTRFERVERTR
BER - BuERARREENB TEESEEZREBENRET 2% -

BEZR DR R 0 T3 21 2= AL B2 F L F i f I B e R E E V8
BERISRES - (ELFFL4] Anderson  (2007) Fis @ BRAAINTFRE SRR & DU
L EREMIRZEER 1 5 R Pt & O L AT AR B T TR e sk E R 22 B B3
BRGNS EREY 0 HAESMREENAERRENWR AN TR » &
HWERELE TR EELE R > ieiE R e HEE RS - BENARHEENE T
HIVAERME - B > Al s fsm st S UNHESER RN T - 2R EEZTHEE
BRISHHANAIVEE - SN ERSR RN RSN S > FEESWH
eI R = A LB A S S TES N - BE L R T REE
I Tomlinson £ Imbeau (2010) AYHAET > {E% T EBHVE — (8= B R it
ZE(CNEERE - BEERIN T ARSI SR E A EAVIERSERE M
28 H AT R EUR A BB TN B PE B B ESHBTIEEERE -

) ERBEZBENEFENR

Wertheim A1 Leyser (2002) FEEHEf LAY 191 BRETEER (& 53 fL Bk 140
Whh) AEHEHZREREZ BRGNS AER R B
NiE > TEFEROGERR R AR B2 I E 4R > BEOHE B L5
CEEEMIGEAR R - HE o HhaE R ELSFTITZE( Leyser & Ben-Yehuda, 1999; Scott,
Vitale, & Masten, 1998) =~ ZEHUAERT - TEREETTM 2 A RRE B 2= 2L
B2 (I (o PR Ay 5 o B A I G 1% 7 R 75 T[] - Wheelock

(1992) {5 » BFMBEES BENWFENFEE A T AEBREFTE K% 24
a5 (EZERMRERZ  JIt > AR TeaE FIE ol s I e T2 B L HER R AT
HEENENEENE -

bR L8 it s 2R BB ERYITN IR E G FR AR F R
RIGE) LU Bh BT 22 BALEEE > HA B Zp > AT LA & 20 -
VanTassel-Baska % A (2008) 2 =£ER/I7E PR Mt 40 LSRRG B4 B Bdl
Z 3T L= NFHHET > NEEEHEEMAR 2 = REEERERMEN 12 2
16 2 RMEREN 2 R LB ELEHRGT AR R EB S e 2w B Hl
SIMTERITRIC  WT9E343R - ERRaN BUATTE B 22 B LB TR E
M Y RAE R - SO MMt SR B BB ER AT Ry EBE AV ST T RAT AR mI ik -
HIE E AR R AR R 272 FU L ER Bl R B B B R AR AR
A RERILZ T HIZFAEEEE - BRI SE RO E 2 R R N - HHAE
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LB S A KT L

FUEEMERRAE P (E A 2 B EBEEIIE S > FH UL R E 2 TGRSR
T SR A R RS BT B SRR E AR #2275

BEAD > AL A AISI EHEEH - McQuarrie % (2008) 8 F SRR E
AR 2 BRI T 2R LB - BE LIRS 2 FREES - FIHE
BBCREA D LR R SEIER - fe it HEE R BRIt i) 2 B 3EE
5~ RIS BhEET TR R bR - FRY > RRERRTTE TS > R EBIR
ST TR LG AR R AR R SR R B i 2 ) - iSRRG
BCERAESEEIA T B E B I #R & - B S RE(E TS R E R
EESFY - B MR R > BIEBEIHA B EAY 2 R BEEREE - T8
BRI R R AR B AR » L A0RAE — B E T RE AN E LR ERR - H
o) o [P B L B AR B it 2 S LR - R RE SR T N R IS AR R B I

HE » BNIMIEHICS 2= R LB R = B B e L s s T B2 R
iz &40 (2282 » 2010 ; Rock, Gregg, Ellis, & Gable, 2008) - ErTFHN4E
PEAM AL BT ER = T A A2 R LBV E N R (E Rl ez b5
IR B THYARMES S - IR] [EIRG S Es 2 1 22 8 TR A eS8 T
BE o EEARKWIRESE -

&R LRIl - RO BT SR RS BT AE & R T 22 R BB R
i o AEERE Y (2008) -~ AR (2008) KamlEISE (2009) FEAZWT5E
S > BN H AR R B E TN NEESE S TR A EHE - HE#
PETTNMRE R 2 R LR R 2 Hm S © S I EA s AT B R A
REARNZZE T - AEHN S ESE 2R EBEN - RRETAHEZ
BEBEE - 281 - B ERIERER LA - FAERGE & | RECR T ~ 3R
PSS IEE | 3 BUNSEI#ITE BB ERA e - HhEEE ? B 6H
BHERI PRI E M R LR ? HE > EOFE=EEE (2009) Frs - #HEIE
SBFERINARIEAESE L2 SR - INFEREIZR M A 22 B2 e - 2
LU SEREA R LAV ESE R R BN - MERZ R CBE LB 'R — K
s PIEA UEZESKNE  FrRlSE B A E SR ENH - A% « MU5AE#ENE
HIAN SR SIS > 4) BRI RS AR B gk e 7 (1) 22 22 S PR 2R IR
HHAEZ T ARG R - A R SR /2 D& EBREAR ] - DABET 42
ERBENERER > BRI EBEN S bz T2 EERANRTT -

2 - ZER(HEFEBHRBFNREE
— BiERMHBNBEERURIA TR
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ERLAENREEHREREIE S EIEEZRE - LA E
AEALEE > FVHS T AN SEAI5E (Brantlinger, 1996; Wheelock, 1992) -
ETERCREREETRHE —EEAES  WAHGEEZ THEAEER
HEEE & THRZTINZEEER TR HERER S BERENEE
HRIEIER - S BRERG (BN E > K THEETE A ST
A BB G 8  WRBETRENEEZ FIRERFTEEEN T E > Wit
HUtEE - PRERFISERE - BRI I TR RER M M B RV ERY - % >
Bl 7 TR R G T 5% BRI L BN RS A n R
§E/J (Tomlinson & Imbeau, 2010 ) o ZAMFE (R AR AR R o] A [F] 2275 Y 7R
Ko FEEZTIVERTT A - B - 2HER - ZREENE - B2 - BIRK
RS H A E 2B AR S - SRR A B B RNS  DEASVNES
TER 7 =0T RIS BRI NTE B A SR » 215 7 FAL BN R E T A E(Riley,
2005; Tomlinson, 2001) - 7= S LF RN BE S FH 2 7R Bl T H K Ea st & -
RERIS AR % TR » SFEEZES T ~ M - AU - HAEsEd#Z%
T ) BRI - NI BRIt — s R i T R
A | SRIEHEEE K fZ1E (Roberts & Inman, 2007 ) - 455 2 » 72 SRR BIHET
WEERE IWIAERAG S (WS BTG = R S0YRE ) A P S e - P T
FTEfE - 7280 = EHENR S BOE A 2 B BB BB 2 E 1L MEESE - &
R EE FA—BEEERESS ) (S 0 2010) o (RIBLERHEFENE SERL R
FEILIRF BN 2 B E R E R EAIEE - s+ EEW - &ra Ll EAHRBET
G REAT AT HERR YR ¢ IR BRI L E R B SR R RARAR - AR 2 B
FhEn R ~ s LITECHE S 1, - RIIEREREE R 8iE% > B
e B EALBER NV AT R R R E R -

=~ ZEREBERREL RN AR

TEEBINAEYCHYE ML FERIZ S - TESERIENE A T ARRIVERE |

( meaning-centered curriculum) » FEfEWiIlliams  (1999) Ay T & A ET

£ | (whole-child philosophy ) » 3lfi /& 58 5 5 B £ 11 7R 24 B 55 AR RE S8 FE Y (] 1]
M#E (Gardner,1983) - E2/E714)) Sl E R4 th -t I & DL - RE 4 B2 0 3R AR Fo &)
SERME B EEEREL R - WSS - BE AR AR Bl - B
ERVIEIRCE R SRV EE  2EBEAER - BFAREE -
EEMBRIZA RV ET - SNSRI B S AR JEMHSE & B s FH DLA]
EHREREE - [ERF o ER BRI S N A8 DA SR DA 22 18t
DHRELE (SHMER 2005 ) o 12 EALEERI R E PRI AR E L HE R R
F=M ~ BRRGSHY ~ W H B 2 A EL SR e Al - FREE A e ST RS
MEAREE (Chapman & King, 2008) - 554} » Tomlinson (2001) fFEHEE
AEALEEA R 1970 FRTEENE R EBEE SR E R E B ER R
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LB KR LN ORT LY

T AR ERE - B R ez T E R B R E G 4R - E(E
BB ER R SR B B S T BE R MR BB i 058 - 1o/ D BE
e FREEHE - HESERN R O A HBIRVIRE - SBZR(EH
ERGIERZ T oy R FIEVIERE - e feft a2 RS E R - EREREN
BENFDENEAHEGEEZ T - 2R LAEERNESITEEREE
MIRE R ERIERE - BENOHEIG AR S - AR 2 IHE - Al
B/NHBER - ARG T EBENZ T84S - AILER 2TV E RS - Bk
B B L1 71| 22 28 Y B B T A B R A B SRAR Pl A BT & - A ERES R
REY > ZTEREGSHEEREE) - oSS - AR EENEEN
B EME I ER RS EY I EREAREERAE e P B R ~ 33 - it
IR LRGN EFEER B2 e # 2 5aE (Wolfinger & Stockard, 1997) -
DLb B S B B4 T R A i 72 S L B R A SRS AR L B A E RS B RAR Y 22
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Understanding and Action of Differentiated
Instruction for Early Childhood Education

Su-Chiao Wu

Within the multiple and heterogeneous diversities of learning performances in
kindergarten classrooms, the implementation of differentiated instruction (DI) is
truly valuable and useful in achieving the individual success under the
student-center approach. In Taiwan, DI is required in elementary and secondary
classrooms; however, it appears to be beneficial, too, for early childhood education
as discussions over this has been for years among professionals both in and out of
Taiwan. Past studies showed that DI is essential and beneficial in providing
high-quality instruction to young children. Based on an in-depth documentation
analysis onto the past studies, this paper categorizes and discusses two major
findings. First, a clarification is made upon possible misconceptions and the faithful
meanings of DI. Furthermore, these studies are analyzed in two parts: the effects of
DI on children’s learning and teachers’ professional development in DI. Some
follow-up principles and strategies of DI are also proposed, with effective ways
recommended in designing and implementing teachers’ professional development.
Based on the above, a three-prong action plan to implement DI in early childhood
education suggested is: (1) It is essential to emphasize teachers’ professional
development of DI for productive improvements on their practical knowledge and
capability. (2) By integrating the philosophy, theory, and practice of DI, the thematic
integrated curriculum used in early childhood education would become more
successful. (3) Some suitable principles and strategies for early childhood education
are proposed for kindergartens, with examples illustrated, too.
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