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H 2 AR HE— D AVREF B T o IEWISERE T HEZFH &g | (The Teaching
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AR E Ry - B EESEH S EBCATHIRE AZE - (FHECMEAREE
BEEMANBE R - KM ERAEREEE - B AR FIEEs S -
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(staff development) ~ " FEREHENS | LUK T ZEliFlI4k 5 (teacher training) FEE A LR
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BAE T o (B2 (Yes, but...)y B9%EER_E - S FRAVRE AREREST 2 (6=
PR 505 B 3 fee i B T W 7 5 YR SR B B 8 U E AR & JH P (Gusskey,
2003) - S H. > FETARHEIEETEY > )RRV AL H ARG AR L o Bk
EHETREA G AERNEEM TR Bl AV EEE - NItE - ZHEEETRES
I TR R ARV E - R R B R R TR A A BE eSS - &S
REERHIGER < BIEAVE - REILUK > BEHAIE B e A 8 - Lisgs
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STISESEN % S
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Louden(1991)58 % » ' B2 A HER AL E A FRIEE(E AR
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(BN EE S ~ FTEBRERAEL ~ [F5 TP RAY S B RRAY SRS K T
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AR ENEEE T R334 -

DI FEERSE Gadamer (1975)HVBIRIACE » SUATER B e f 2 " BT
(horizon of understanding) > ARG IFERFRE A BIHIFAE > THEEIR—
{ERNET RRHARAR - EAETE SR FREELPREY - £33 = KA -
(EES BR8N T - B E (e a4 -
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FEIREEAE RS FIRES TE R AN > B RN E TP IR
AMAEEATE - AT 2 AR AT SR A TS SRR R - 56
WA R 2 B LD BB - R R T B ) AR
T SRR E AR -

:‘ﬁ%@%ﬁ&%%%ﬁ%ﬁ%%%%?ﬁ%ﬁ%%%%ﬁ
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HRHE B Em LT HE AR5 T 1T H A E K
(Schoenfeld, 1998) - [t » ZEiEHRk4S 1 E2 5 AR R & F DA AR S AT ER
S - IR ThE2 BRI Ky T BHATERE ) BLE AT A 2 AR T2
B PHIRE (A S TEEE E ER A G IRi M H E ER A RE Y AR (Ader,
2000) ° Ficés o E2E L Sm [E AR SRR B ATER BT TP sk L AR - T ELER R
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B T AT R N B B BHBERARGE M BN Re N PR % - & AT A A
[ B B i 3 2 & i BT ZE B B0 A0 RV ZE » AN EWNT REGH4E
(Hashweh, 2003) -
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FRAEMEEE R EIERA > ABBEIIANEEIRE SR - (H278
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EEREEE LN T SUR > TR E S g E AN E R RE 2L
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FollsZR AT e SR -

Valli(1992) /57 K15 o7 B/ B g 2K - E1FE © 17 Ky (behavioral) ~ Rl A EHY
(technical decision making) ~ T894 &2 & #Y ( reflection-in-action ) ~ € E #Y
(deliberative) ~ & 4:f(personalistic) » DA K A (critical) ZE A {E 2K o i — (@
JER S A L ETE BBl Bit: (RIfT VBRI A ER &) - &I ERER (BIfT
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BB > BRABPRF e MR g 2 - RIS & ArRe S AV ER BB > Al
GRISERMZAY - BAICREATEE T R ARSI SR G B B -

VO~ ZEmERE BB B S B E R R B A A\ E Y ARAE

PR AE R S — R BN EEE R —(H S EERIEE - TI[ERF
BIERRA ~ BEHENENAEEH - MR S EFRIAAEE JJ(Mizukami et al,
2002) - ;240 Calderhead(1993)Fff5H » ZHATHVAIR ~ (E 8 HAV R E HAE
HENITE) » DU EET R Z AN B AT Z - ILTEE B EE Y 1996
HE(PEZETE > 1996 ) FrEg HH i T S AT 2L BT BRI G | (teacher’s professional practical
theories) iy smEiAH & 25 [F] - BANSHEE By (SEE AEETNE AR ) BlE
BET REBN—ETEEA > RETHERAGER 2 2R EEERNENZ
2 MpEE—FERHE MR NIREE - FIL > BETOAEE » B2 ORET
HIAEAERPEE By

B I O ERERE SR R TR TR AL E % - BETTR SRR
TR > SR IR SESE - T H > LI T i ) A7
17 E R ERE SRV & (Mizukami et al., 2002) » A4 SEFRAIFEEIE A Z
WESEERAVERT  HEMEBE LA OIE (AR ) - BIGREHE
HiE > EHAERBERER - BENEE DU B E R - (ERAIEE %
A o
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e B —EETg B EEEENEN E SRS T AT
(theory of action) = [Rlift » A2 1T R B2 & 2 ENEEn s — M EE - I H
HEITERIRHLIZ A - HEMEIEE v TE e 2 812 o PEIRERGEL Y FiATEE K

PET R AVERERL o DU T B AR AL EE R 0 HEAEERRE
AGEFHEE - (EAEERAVT Rk SEEI iR (AI4EER) AVSEAa RIS
PERE I RE A R B S 5 » AN AV B B 835 F A 21 v AH B &I R (%
(Lieberman, 1995) -

5N EREERIE » BENEERR T AR MR SR LB - B2
R R —EIE - PHTHEA RGH 7T FARH ARSI S S BT
FEAENIT TENE S (Mizukami et al., 2002) » 555 - JRFSEE S H TS E AV SR
OHERS > HLMREENFFEAENEEE - 28000 aJfEavE > IEREGITT A S48k
AVRSESERE - HITERIC AT @k (Borko, 2004) - Sykes(1996) /5t £y © S5EY
HEEBHPCR L " R R R e BRI | -

& BHLFT 5UE ST E N AR A K - ANE A B ARy [ 22
B BESAERARTAR > Hit - BECEERETA ST EE - FEERE
HEHETE IR > TR B ET L B 2 B B o (R R A
s A YRR A T MR SR By — E BN SRSV SR - ML B3
AVESEHUERE T - ABh AN A e I M SR B I SR AR AR B 7R R T R A (T JE S
A~ FEHTAIGE > SN B A\ B S - AfR o (EFAT(E AN BLEAAE
BN EERE - SERREATEYARERE - It e R AHRARVEETSEE T 0 R
FRRETIBR S Lo B e B Bl E A A2 - B PR B SRR REA VRS MR R - A
FEZHBATE RS RET) - AR B BN R AT BRI H AR - X
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B SEEEN =R
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I S =TT R TR B Y & - {BEalE 2 SR =R S
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HE T B BCE BN F a2 E B E S B R AR 2 [ RV EEmEE S B
HAHBN RN AR B E R A MBI - U ok BT
A Em (situated cognition) ~ srEEEAIER (distributed cognition) B R A B2 H xR
(adult learning) % =FE G EF » PRET I EmAYEE ZEERG > DUSCEENERE Ry o[ FR 25
it =R AR

— - PR

RAekr TIESEREAN  f20T Brown, Collins 1 Duguid %A » fEH " {E5
RHIEAER BN | — RSP - HIsk A UE CEL M e EE) - fH5E
B AL rp AR EAER S » T Re (B S H E R RV RS FE FHRE ST - FIL
B AMTHERBLREE > RN ERREAR - s E N AR Ryfo]
FH(1996: 21-22) -

M IR MERE R A RS F e N R E AR
HIER LR T O B R L B AR B IR ARAE > SRR AT '
P11 EF 4 (community of practice) &z HSXALA » #E A BESE 4180 LR E
(enculturation) &2 1A VL E (55 B » 1995) - #atyEha - & HIHHEE
HIGER > HIEREREMRE AR EE H AN TE » EERAREY
151 s | —#% (Brown, Collins & Duguid, 1996: 22-24) » SN S A=Y R %
FEAARGEHIAEER  FEASN PR EEEERAT -

HELE P S R G BB AISRLER Y T SRAIE L, (cognitive
apprenticeship) gt » FAl LA ZEHE(FL A AISAT B /SR EE T » RANMTEA B T 5
f , HYFAE - BRI R (ARG TS MBI BT E BB - B
SRR R R - SRR kR - IRERE
I - TR EAEHBE A ERE LRSS -
FA BRI 11 i Bl 52 5 RS 7 L B 580 (Brown, Collins &
Duguid, 1996: 25) » S B HHITE IG5 T B2 BHE ©

TETEEE ARV - BN EEIHE AR NERATRE - SEALE
P E N A AP OE T EE A SRR e ST E - HE
iy TR SR - tREETEE) « SRESbHy—E oy RIEREEH A H T
W LS 2B E2f2 - (Brown, Collins & Duguid, 1996: 19) - {FEE2 A5
Y NV BLERE PR AR L - MEE IR B AT E AT SR TR AS -
WO RE B IR A SR AR - SRR AR R B IR EUE - B
Bl SRUB S (L (S H (S AU P PR B R
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SRR A SRR A ] - B SOERRAN - HIBRELE AR e AR H EE
HIFAEAIEOEE (mind) > H TR AR O BEIR D HET TR L AR A - [E]HF -
NERNEAVEREEERA » B HEET BN ERIEA L8 ~ TR
YRR Y B 1% (practice) fi LS FH (Pea, 1993: 47) » (A » 4[1[F] Bateson (1972)
HYBRREEE By - T AMIHVECIE— PR > BRI EEE R b - [EHF
MG A A E S A EETE T - WIERE " AU aERE S (Brown et
al., 1993) -

T BRER R G N A7 AR P AR S e SRR R R RIS PR S RSB
MLE T o BRARFCREPTAINE © ALRAVRE R o HIHEIR S R AR Y R
& B RS BBRE SR ARSIV EE ST R - Ml T OB BRSSP A
REERR > ARG RERRIHA 2R > BRI R IEMERERA -

Ty B AIGmE Perkins(1993)RIFRM (I8 A + J HURES: - AHEHS T (8 A S80S -
Ty NP B B E R ELL TEA ) Rl AUEEE ZIMERMA - /&
B~ AN Res B b JRENME AT Z R R0 £ A0 F B (Perkins, 1993:
104) - AAEERM ANAVRSHERR (R - FEFRBZILHYEZRMEFHEES [ - (et Y
HHEE - DI ES AR F Y R B BT A (King, 1998) -

SIEER A BRI A T BETER S —(ERE A B (B (Putnam &
Borko, 2000) - it ELIFERRIAR M F L4 H o BE(E AN H & ~ fth NELSTEA RS 1
(artifacts) (ELFE/EEHYELFTHRHY T H)(Salomon, 1993) » #Fiv A S H & Bt &
MR BRSSP AV BT (A AR S - BRE B Em B AEH L& -
RIE - FERERF T HGR A B S R S E RIS E S 2 BB > e AN =g R
BYGRESGIIE S o i ya

= RARE R

BN R A NS BB ERRE G 22 A S L3y
B [FR - B ARV SRR R AR S R - RS —
ARV E AR BB E R R R - IS EE R PR =R - f5ERMHE
WEEH - ERFENE S - WA B A (ki - 1996) - LH:
H A& & SRR - HERERN BN E B 28 5HE - TR
FIEREEE SRR O, B2 TR A BEEEE
DA REAARAEERZ T BHER ) K " EEBEERERA , BF -

e NS ERTREAE - B E R EHEMRACK - RS EARATIRAA
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v R I A #¢ A B8l (Christensen, 1985: 162) » [RIIt: » Bl A FiTRs ZEAVAIEEAY -
W AmE LRI DU AT > e ~ fhige - BRI - IR S5 (ke
B - EFEENRE  RAHEEGE - EARER LMK KEHEH
HEH B BRI NTEEE -

SH o BEE TAEEE | EERMERE b o BER A s R E 2R
MR B EET - [ERE TR R B N\ B W B R A E R - (B
BRI A RN ZE RS - B A T B B IR e Y
FERZ | (Jarvis, 1992/2002: 11) -

A N\ E2 R G Mezirow(1983: 125) 525 - HECE RV B EZE AL
JEISEImMERYRIGAERE - MO AL HIRISE - AT e ARG Ml R (8 A EIERR
Ko fE > RAEE LSRR E AR MESEY R R R L N - T
B BB AR EEE TR R - TERPFERHEFIME IR > (Ep NE2E
RUBEBAIEE » R R RIS B RFEK - SR ERRAERE R

.

ERE S BRI SAE R NS EAE G SR - RASEEA LR
FEFTAAERY - TREVER SR EHIE AL - REGAEHRE AT T o B ARYRL
RBLISFFEE - Friebiey— e RE R ERE LT - ENES IR R
(HAR(OECD) YR A e i fa Y - T AR E R LRI . B B N EEH A
e

FNZETNIR A S B - #0R T AR AENEE BV E - BB AEE
Haw o SIEEGTERNBENSEE 2B > I IR e B e eE > %
RN ERE B A BANEEE B 21500 > Sl RARETA S BEERE » 12
THAETESERE - EHAETRE DA BGERE R Z B RE -

DLUEFrrany =R e S 0VEEs - BE > BIRErsRavEss - K
B EAEARIRYNT FERIs T e PR B AR - (B > Al D BB Em S E AR
ARG > L - AR Z S B =TT - SLH - AR E R
WL BHYZENEEE B T AT DL, - A AT S E e B e BB R O T 35
IRESAH TLRAN - ELFEHETAYAEE ~ BEBLRAR - LRSS S BlREE 22
BHIBES: - RS ERE S AR EERMATE - % - OBGEERER & T
> HENEEE e R TR RIS, - BR T BEmE ARV EEEES
HEMPER ) N PRAEas - e BB RIS Ry AT A A8 - it hid8rvasR - #2
FUEMEL B BT - PLREETES - FIELDAZAT(E A Rt DRI AR SR i
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DU A N BAAH SRR e f2— e i S e BRI (R B 2 AV B BHRE R LI HE - 55
G > ASONIE AN E RN EE AR - SR B E e E B A
THE - HESEEBERAVERS - BENEEE 0 BB (E AR K 7oK
MHELES > WRRIEBHEIEABEEE - BRIFZHSE T EKEHSNE R
A R AP A ERIREE T - FOAIE AT T RV E SR SR -

{h ~ HETEE RIS R EA BB EZ B

1990 AL - FEE R AEm A SR A B L2 R AR - WISt BTN RE
FEREHERS B AT ER I - > Hp4n Borko S5 AMVAFFEHIEE3H (Borko et al.,
1997) - ZRR HIE S TAEDIFT M 4E0I B0 BUE By B = Tt - HERZ AT
& LIED/NEAYEE SR 5 - BETFRORTER By Hs By E0b U5 E)
Richardson & Anders(1994) flf ) B/ N2l ST ELE A RVBE TRIAA £ 5k £
FEHERALE ~ EEEVSSR > DURIBSARGEHVRIES - BT A S AT o
BHoessin > A RHRETS S SR BLE AR TR R T S AR
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Teacher Learning: The Critical Power of
Effective Teaching

Mei-Yu Chen *

After careful reflection on the defeat of educational reform, the reformers
finally have found that the teachers’ professional development is the critical factor
for successful educational reform. However, reformers still cannot understand how
important effective teacher learning is for effective teaching. Furthermore, a lot of
teachers’ professional development projects haven’t been able to help teachers to
improve their teaching. In order to expand the reformers’ and researchers’ prospects
in thinking about teachers’ effective learning and effective teaching, this paper first
criticizes some traditional myths of teachers’ professional development, and
re-conceptualizes teachers’ learning, then it introduces three new perspectives of
teachers’ learning: situated cognition, distributed cognition, and adult learning.
Finally, it explores the relative studies of these theories, as well as discusses the
relationship of teachers’ learning and effective teaching. To insure the effectiveness
and quality of teachers’ teaching as well as students’ learning, this paper advocates
that the reformers should be concerned with planning the teachers’ learning projects
through the concept of effective learning.

Keywords: teacher learning; effective teaching; situated cognition; adult learning
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