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The Study of Teacher Curriculum Theorizing

Tsung- Ho Tsai

The curriculum theories have a great of change from objective model that stressed
effectiveness to variety at present. There are several intellectuals argued the teacher practical
knowledge and few scholars brought up the significance of teacher theory. However, all of
arguments concerned with the teaching knowledge but rarely discussed the teacher curriculum
knowledge, theory and theorizing. In addition, theory values result but theorizing emphasizes
process. The both have a great deal influence for curriculum inquiry and practice. Therefore,
this paper will explicate the purposes of the teacher curriculum theorizing and recognize how
the teacher influences his curriculum implementation through the teacher curriculum theorizing.
The paper will be divided into six parts. First, the introduction will present the objective of the
paper, while the second part will explicate the meaning and purpose of teacher curriculum
theorizing. Third, it will discuss the sources of the teacher curriculum theorizing. Forth, it will
elaborate the content of the teacher curriculum theorizing. The fifth section will discuss the

practice of the teacher curriculum theorizing. Conclusion will be in the end.

Keywords : curriculum theorizing, curriculum theory, teacher curriculum theorizing.
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