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Analyzing the experiences of practicum of
a student teacher from an elementary school

Shu-Mei Hsu

The purposes of this study were to expose the positive and negative experiences of
practicum that the student teacher experienced in the practicum field and to provide some
recommendations for practicum. Qualitative approaches with participant observation,
interviews, journals, and document analyses were employed to collect data. The main
findings of this study were as follows:

1. The experiences of practicum were composed of three interactive domains in the
practicum process. These domains included: (1) the relationship frame shaped by the
student teacher, the mentor, the communities of practice and the events embedded in the
situation, (2) the actions of practicum that the student teacher experienced, (3) the reflections
on the experiences of practicum.

2. There were positive and negative experiences in the practicum process. The positive
experiences were mostly related to the concern of technique-reason that embraced teaching,
teaching materials, classroom management and teacher-parent interaction. The negative
experiences were mainly derived from when the mentor and the administrators didn’t
comprehend the concepts of practicum and lacked a perfect plan for the student teacher.

3. The actions of practicum generally focused on the technique-reason dimension, which
meant the student teacher’s reflections about these actions were confined to that dimension
and lacked interpretative and critical reflections.

4. The reflective contents about practicum mostly centralized some pragmatic events such
as teaching strategies, classroom management, and teacher-student interaction. The student
teacher didn'’t reflect on teaching belief, the hypotheses of curriculum, the ethics of teaching
and the knowledge of students in this study.

According to the conclusions, some recommendations were offered to practicum in the future.

Keywords: practicum, student teacher, the experiences of practicum
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