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IS B BIRRIE

~B8FKPERE

F & H

BRBELTGE REVaABAEEG BACAR LR ELLEEE
EAER  HBRANSAETRRAEAET ARG RHE -
BRAELYCHAGEARSD R YO —CRARFALETARELR
RAGHGHEERRBRALAORS RAARSOBRMARA > BFH
FULRFRLALTEHGEY  BA—LAXURLMBYESE
felispEAEL R M RLREREERBSATRALY HER®K
BB BROARE -BAL > ARPAXLYRAHMFVEZAES
FXAMEIRANBARAXELNEL - Al B BRAALEY
MEBERRENER  RAMNRLHHLLBFRAZALL TR InE
% .

RASRER : YR - VL AEAAELEY

AXEERAIREREAREFTERABIHARNLE TV ECERPERNEXK
BoBIRERRAERTEANLE (WER)  BNERAARER KBH%
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F > A

e

B % 99 8 B 7 (self-regulated learning) 230 £ R M B CEBHKTETE
B —EEE TEHERBERBEHEERERCEREAHMBENERH
By o FUSAEBEERGEREEIBEEMI AT 2T
(Boekaerts,1997) - :

HRAEE B RBAN (A B8  TEAOKREENSAESE
(Lindner,1993 ; Boekaerts,1997; Zimmerman,1998) » —fIfE A HABEEFNEL
B EMFEENELERERACHED  hEERRNERBMEE > B
s e W O A RS (MBS RRBAEEE) - thEHESR
A=A ok A v P B A 5 WK G RS SR B M 58 Bt SR MK (Perry,1998) + B4 o flEE
ZRUEEBRARLSEHEIRGOME - £ 75 8% (Boekaerts, 1999) ° H
i AERERESERASERBENNE  EEMEFAMNERDBETE
s % 3% (Lindner&Harris,1993;  Boekaerts, 1999) o A< 3C ¥ 7 #3 82 £y #7928
PHEEBARGYSBLBREABRABEETRINER -

R BREESET L

BRFEEST -HE -EEENES BEUAFXEREA -ERE
(Lindner & Harris, 1993) » /2 BB [ /0 3F & WSS SER (B A0 BH 4% ~ SR AN SRR
20 4 S5 48 15 ) 138 5 25 (Alexander, 1995 5 Boekaerts,1999) » Il EFRIB2FHZF
EARRE HERSRE  ZMAEAMAEBEXROT -

— ~ BRSCER

Ml B R BSERREETE  '2EEREPER L BE
E B L EREEEBNABCHEENREE .  HPUES2THE
BERE BB RET RIS NEKS -

ZIME(R)AESERFALETE : HETEED  FHRBRAN &
0B R R 1% 2R IS Y B B 0 LLAT B 4% #) 52 BK (action control strategy) Bf 1k T
%’%%ﬁ%ﬁﬁ@%ﬁﬁ°;ﬁ%%‘ﬁ@@ﬁ%%%@%ﬁ%?ﬁ%
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AR FE MM~ aRAEEY

 BHEETES  FREEXREESREPUREENTERRAMRIN

BHHEE(RR)RBERAELEES : "HABRTEAEEEH  MEEH
1 > B B 75 (039 8 I (content strategy) ~ B 5 HAELE BGE S UL - 3RED
BEOmEE - B TRENERBER -

%

= B SOR

Fox(I9) R BEEHRALLTRARANELEBRNER  EHBE
o BEEBTABRASERE EENEHCERETENE - ABEE
L RFHERLSEBE A hBEREAEHNER -

Trawick & Corno(1995) #5 i B BB EE W Kk 7 B EHEH) (volitional control)
BEREREATAEH =—FEE HPEX ?’*%J@?%T HEREREHREHERE
B ORREEEEERERAYHYE s FAEHHEETERERKERR
fEH

B.J.Zimmerman & D. H. Schunk i B RFAB R EE R BB EREXKETLH
EiarEA RS - 5 RTE09EE (Schunk,1998; Boekaerts,1999) -

Chamot, Barnhardt, EI-Dinary & Robbins(1999) 8 ! B AL L2 E Z A ~
BRFANRBBRELEHUAEERBENRER KRR e EE
(predicting) + %8 & {t (visualizing) K& #§ B (summarizing) ; % 3R A KK BHFET
£ (planning) ~ % % (monitoring) & & (evaluating) ; By RS A AT E B H &,
PH2E (self talk) 2 15 B S B EAE

JKuhl B ERAES TN RMEARRE ZEH (need structure) & E
BELESEFASRAZREERRABRETHEMERN -BEEAAGH
(Kehr, Bles, & Von Rosenstiel,1999)

Pintrich (1999) R B O R AL LEZEHE4 B UFABHE RN (0T R F A
B RRMER) REFREENRE BT EFEHEBNRHBEREOREHE
& -

Boekaerts (199) R B H RFALLETER - RIHEPROREERTLHEN
BE GEBEY FAEEERRIPUTRRKS  BHhESE—EEF -
Boekaerts(1999) {8 B “E AR NHAREBIGRIIBRFAEZENES &
¥ T #8878 % BE 1 T 9% (research on learning styles) ~ # R A M R FABME
(regulation styles) Ry ¥ 72 K& B & H 3 (theories of self) » T ¥ 438 ZHEMHE BT
FEEREEZN " ERAB(NE ) EEETRENENTARKNEE
(FREBEAEEEER)  BEATEMHHEEENKRBATRMEMERE £ 8N
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BEFEMAMBHEEENER(ABREEER)  BE2EAETRHE B
E HFERELERE RRIAEOEERERBERNEZCGHEGH) 18
HEABERER  BEEBRFNRBEHREHEERE -

HAE A &

3240 R o b B AE

%A% RBHs FEAEY

BiER AR T R ERF
Bl— A&FEZEY =R #XE (5] 8 Boekaerts, 1999, p.449)

e LA EETEBRFAREERIE "LUETHESER - @A
FHERFPANERLIFAERERNERN  FREAEETHERAKELZEBEEENS
B oo

s BRFAGZTHRBRE

BERFAXBEESHIAE MR —NWER  EHX22EOTEARAR
BEEENTHEE(ZME, E89;Lindner,1993; Zimmerman,1998) :
— BTE2ERYREAGLH BB RS TERSREERS N %M
1% 9 % 2 (multidimensional process) ©
ToREERSGEEHNERN - BENER - EBENRBREETESS
ERE -
= BELEHERBBUER W M -EHEERENER -
M- REFASEAEEY  EAREGESE S HE A [ 85 B (self -oriented
feedback loop) °
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RS BL M~ A RTREY

B ARAEZF RS

HEEBYGONMBRF[EEENRS - MAWE L ERZEE (R i
HEXBMEBEHERAEEEREGESY R THNESEYG S22 ENE
BB HEXRE THRIRBERE HT2ZHBTET TEGHEMN
Al KBBRENESRERAEEE -

Bd 7} Bruning, Schraw & Ronning(1995) Fif§ HH KoM E R AR LT HH
BEBE=ZEEL KT 0 752 R 5 A A 8 A (metacognitive awareness) © 5
B {56 (strategy use) & By B2 4 (motivational control) » H i » BRTFMEIET

AP R B ARy WEE DT UM S E RS EO R
BEHYE, RBREABNR2 TR CLE R P HEN M ERAERTERE
RESHTRAE > TSR HEEAREEE  SIREAGEH REXERNERE
SRS IHEFENER -

B4 » Moekaerts(199) IR B HERBELE WS — KEAKB (0B =) -
HEPWE-K AR —-EEMAR B AEERL /AN RFE &
KERICBRTENERMAE  RAFENERARSISNAERLH
MR EZAHAERR  MPR ST ENEHEABNLSBSSBIES - B
BE B BB HU SR B RN o

BWEd ZEXRBERFEBTNIELS>CE TEE - %2R -
REEGEA - BB R EE (volition) E RS > EHRFBESYEME G » BEHY
SEHERER  LRRAMEE - ELHFARSTERKRERET
Ef MAELEREY  ERSERTHEARBAERIEER -

A e

1 ~ B 3RFEEZ2F 6945 M (feature)

HERBES2EEHTFSEYE  oaT

— ~ BERFAEEEEFEB L (individual)

ERFARETZEHP 2L A2 B RSP TS  HEEEERNECTES -
PR ERTABE REFNIES o Wit e 2569 (Pintrich,1995) ©
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B RIAA
WHenl B B B el B A
Ao SR R
—A78yit Foysnit B4z — 5478 G FATEIT E B
— BAPEiBAZ L IRE A — G H SRR AR TS E - 1 BT
A
— R EATEI RATEES
3 6
ho B it
—RIFLE — A £ —~E3ES
— R — MR IR AT
— AR — AT (prospect i ve) SFE L 1%
— b {restrospective) $FH
— AL FegiE R | — B
—32 R — ¢ A AL IR
— LKL it R A AL B R
— 5 é#%ﬁ%ﬁﬂ)
— I AeAZ AL e BRI R
2 5
AR, EirisosodmBriis &
— A — AR A eSS - BERMAE
— R=AE &
ELe- FEsaE | —fehES
Kok — BiZERE
— A2
— ik Figt Ax(misconcept ions)
— MM (inert) ok
1 4

B= BR&FEESEY KRB A (Boekaerts, 1997)

T BERARSBEREFBNESE  MFEBEANEEER

HHFE BT R AKX E (humanistic education) W —HEEE S » EX R
BANHBETHETHSEE > REBEER B K5 H (self-directed) * H
% ¥ B (self-motivated) K2 B & » 1Mk # B I FAUR M & (Slavin,1994) -~ it
4o ARFABRSEIEFAAACEZEE  RAESTRE DB B
HELWBERE-
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AN BT GMA~ 8 RALEY

=~ BB FAEEE % HIEH A (goal orientations) &

HENAEEREREAR  BENmAZBEATKTIENEN mE
o 20 E HI 4B 4 E B9 #5 B (Zimmerman,1999) o 223 Pintrich(1999) € % HE 5 4 &
SREAHENGEENEXVELEHEBARKEMEE) A EEERE
(TERTHEFRESNEH ATRE) R LEIE (B8 T AR FREE
NEERRMEE)E =% i Bruning et al.(1995) B ¥ & £ BB 2 A Kk 2B
Mo BE L TENEENAEETRMNTSRE (W E—)(Bruning et al.,
1995; Lemos, 1999;McCown, Driscoll & Roop, 1996; Orwrod, 2000) o

k— ZEIRGEEARREGZE A 48 (5] B Bruning et al., 1995, p.158)

2B A ~ : R B AL A
wmERN . EHA
=R E%#Ei\i
B R o
BRI RBE D ¥ Bk Th BB R RS B
¥ K MAs T IE @ [l FE ii%@f(%ﬁ?éﬁlﬁlﬁ?
RO AR B E RS
B OfkER R # 8 (helpness)

I~ BIFAEEE SN E 8 (internal feedback)

—ERARRE R MEEENTEEEARAE RS RITH » T —(BE
R B E CBE N AREE S 11 55 % (external regulation) REHE R HBHE
#F\ (Boekaerts,1997) ©

- BERFARSBTHRTE] 7 842 %] (action control)

ER2EREYD > BERERTERIRHEEE E @ (intention) » ”’”D%ﬁ
BN THREREADINERE  CEFETHEH - BgER - K35
BRAEERETHAN  EFEEHEENARL  ETEUTHERHE TR &
THREHFEETNTERRZR R EHEE2ETEENEH (BIRE, R

89;Zimmerman,1999) o
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A~ BRFARZEERRBERRR TRHRRRE

—fIHERAEESTNA  EHTERECERNIENRE  BFER
MgEe > RSt EERRBERPITERHNER(ME HERBER)
[ B+ {7 1 BE S8 U s fF R 22 B Bk PR i RE SR B (Perry, 1998) ©

t - BERABRER —EHRRENER

HEARSEE —ERBWER  FHELEY  BTESHRFABNE
MREBBES > SREAEANKEREEEXRENERE  MUgEHRER
PRI ¥k -

N~ BERFARSBTEERER » B2 H M (tachable)

B.J. Zimmermanfg H H R ABHENHERENFHEN > CRUTHAEE
BEEBHECHBRRBAEE MEEREZFHRER  FANRRIBAR
B8 E AR NS & b E % T % B (Sprinthall, Sprrinthall & 0ja,1994) - i
o B R FEB BB HES SR A8 (Pintrich,1995) - HFZCiB B WA IR E
e aRAERINRAECRRE, B8 -

M~ ARFAEETHORR

HERARSBEEAGTHSHE FMUTHRHA

— v & 2% 7 U3 FE (specific) + B Pk B (B 7715 & B A il #9 (proximal) B B (Tuck-
man,1992;Zimmerman,1998)

— - REBTE A EE  WIERREA B (Lindner & Harris, 1993  Salisbury-
Glennon, Gorrell, Sanders, Boyd & Kamen,1999)

EENMRYERTHARNEERE  — KNS 2EKEENRA

HEBETNHERENARE  STNAERBAZEMHBIEER
TSI LB A B DB FEEE - T 78R 5 (Salisbury-Glen-
nonetal.,1999) HRFABEEESRFFREMAZEE -
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RAZE M~ aRALEE

- B E R

BHRBEENEEAHEBCREXEHEEEARANBEIGER
(Schunk,1996) » U@ B ERHEEERMRRE > o HAEBRRINA - H
FREKEHGRBEHEMENEERG  EENARREE RFBRENEE
(B E, £89) « & % 2% (Salisbury-Glennon et al., 199998 H B K AL
BREEHFERENE MR - ‘

- B AR

ARFARBERTREBTEZEARG kIS BEBREEFER
(will) (Pintrich & De Groot,1990) - ERFAB LS EEEHBE LS > B
KECREMENE  BGER —(CERAEBREZEFAESHNRNE
Bh B (Woolfolk1998)

- BEH % T YRS

BRABLSLEEHRGHF LT RNKE - EAE R 68 A8 E 89K AR
BER EAE . EEREEVRERANBERE - RRTHEGRFAER
B: - kB HEEHE R E = K8 (Pinrich, 1999;Winne,1995) :

(O M1 # 22 % 5K B (cognitive learning strategies) : FTEE R AN Z B KIKIZ
E2BEMEANEAEYRARES  REELESATRENTES
HEEFREBORFLC, R7%EZH, K84) » 20%E 58 R 88 (rehearsal) ~ B #
{t (elaboration) 5% B& Bz #H #% 5K B (organizational strategies) % -

O R R AN 8L 5 3 F4 B K B (metacognitive and self-regulatory strategies) :
BERBAEBET_EREE > —REITAAE > B—RLFHAE KA
BogiBREEAHA - FERRBBHNAE S BRENSEAAHEH
MEBERTRCERHEFAE  ARNRBEETHE(WREEHE - &
RIS ATAIRMS) - B (INE WAER) AR RI (INEE - AEEE) -
Hohn(1995) S B AR L B R BHMR— -

(=% 5 & B IR BE (resource management strategies) : B EFH IR (REE4
HEMERBENERERY  HPERBTRESE BASINER -
EENRESER > WA BERETE RS KB5S K3 2000 & B &
WwBh e

/78 1 1 (action control)

BRFAEEEEAREBEGPEEPEEN R TERZREL
BHER MEKABRE2TRIREZENGSL HEERESTER (B
WE, K89) -
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k= BHRAEEE £ (3] 8 Hohn,1995,p.179)

R LA § i
1 EES &N TR AEBS W LIRS ErE
2 AR EE R BE IEER LA
3 HIER e st & A5 S R 2 A B A v AR 1 BHME B O
4 SHEA FERFEN RS EESEETRES THIER
5. EREFECHREEES HEE - REFHORHEH
6. EIEEE HREELMERR GBS ERE
7 EEs4- 30 MRELAFHE - BHREEC—HER
8 R TR EAAXE TEII RN e E
9-11 =t FHEHE WMRFEWNE - LERARE(9)FEE,; (10) &6,
12-14 BB S (I RN HEHEEHARE - HGEBE(12)EH;(13)
g, (14) S
15 Hfl HRR 5 Al 1 2K i

+ - BEEH B REFE
— B RABEEREE G E MR B K E (self-evaluation) # T. 1E
(Schuck,1996) » M1:&# B A FE T AR SR ETHNSFE -
N~ REBREE
BRAESEZCLEREY  HECWROAEEREL Sy
B EZB8FRETHESE YRR AL EREEE E R - B R
WHEES 2 B 2 AV (Butler& Winne, 1995 ; Winne,;1995)
S BEBGRRP TR MR R
HEFAEEEZGRARBRPRRSNER SENFERSE S0
BHEIMEE - 4 FH G R KRR 6 WEES (Zimmerman,1998) o

RS ARPAZRLTHRAEREEHER

RrBRAEEENRELGEFERER  FLE2EHSEZIRYEH I
¥ Bandura * Zimmerman * Lindner & Harris X Winne BB S0 TF o
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BRAEEORE~ B RAERY

—~ BRFABEBEFNEE

A.Bandura S BB AENRES B = > 7512 8 B BZ (self-observation) -
B & I  (self-judgment) K& B X FE (self-reaction) * MiE =ZBEEBEKERE
YE A (interact) « B TREAMLERBEE L THEHCHRE » RERRF
BAFEMPE  SREBEHTLUEE MERMATEK - HIEER » &M
FFHHCHWERL > EAEOHHE TEHIIT - 554020 T 5 89 (Hohn,1995;
Tuckman,1992;Schunk, 1996;Schunk,1998) :

Oa &RBE -~

HEIE MR AE S T AR CIECERL A > BB EREAE > AR
BHRE . ETRGEMATERERFETABFENER - HEEHFR
DB E REESE - |

O & & F B
EEE RN R A B RS R BNES T
MR A BB R EFTEA A -

@8 RRIE
EREASRAEHRUREEIRKESRX 55121755 (behav-
joral) ~ fi8 A #Y (personal) & ¥ 1% Y (environmental) X FE » B Q048 W 52 1.
DRI TNHEMEIRITENERKE  MANBRREN O EEWEE
HEFRETFREE  BENE K ENCES KRR ENGE
REFLHBEEEEUAMBAETE - :
Zimmerman(1998) R B E LA BB E TR ELEEERBEAN €9
SR EERE - 552 S ET % & (forethought) ~ R/ B E B H
(performance or volitional control) & H £ [x % (self-reflection)( 21 =) - & REEE
N X & H %58 T FEIE (subprocesses)( Gl 38 =) » SEMIZRBHA0F -

QL NIREY 2

TR FEEN TS B AEFREE - 552 BERE (goal setting)
HRWE 51 & (strategic planning) - B B FE (S & (self-efficacy beliefs) + H &
Y [4] (goal orientation) K 3 7£ B8 (intrinsic interest) » FTEE HIE R EHEH 2
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B E BT RIWGE ; RUGHIET B8 02 552 Bk H R = A 89 28R
ko TR E R R EN R S EAGEHEE - W8 K6
B BERE REBRBNFENERES -

r L ERKE LIS [

L A% J- ‘ B &R

B= %Y%EErHE(3] A Zimmerman,1998,p.3)

ORBRE L iEH

KRABEZZFAASEEMEFER > HbhEEEPEE T (attention

focusing) + B ¥ #F (self-instruction) 3 & {% 5| ¥ (imaginal guidance) & £
; BS 12 (self-monitoring) » WS AT LU BB B S EREPEEEL - #
RFEFSEENRE -

EhEFENRTHEHRBENFIERESZ — FEANRFELEEL
LRV ERETEERTERE  RERENER - BEHBHENEELE
BREFS - BAREEEKSEBCHNTRERE - MR (magery) U2 %85
BERLENER T BREZSNEEHAFRELEEHIRHAZENE
R REREEHESR2EEINEE -

@aREAE
B3R A RSB AT 4> 65 VU B F IR AR » 43 B R B FFF{H (self-evaluation)
§% (A (attributions) ~ B 3 [< & (self-reactions) % i F& (adaptivity) - B #H 7B
EEHERENE - F+R CRE2EEFHELEENEHEHENRRFEA
B MBEAFERINEFSHRMBREERE HARRR -FEL T
FRREAEREERTRANRE  MBXARLE LAY @EERAKEK
HEEREYE  REgHBRRLI SEHEEARE WA EERE -
BENS AN FTEeRERAREEEY  MRFEAETTEHE
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RAFZEHMM~ o R mELY

RUBEBHXEREHERE  ARRENBEN B ERENSE - Fft BA
HEFAZE2ZZ - ERBNER -

RE ARAENBERERARTFRE(IA Zimmerman,1998,p.4)

(CE LNRERE k=
FETHYE & RE/BEES HERE
HERE ShEEN EE
WA HEHY/ B H B A
BEMERE B & e B %X FE
H 15 HY 5] i fE

Py 75 8 8

- HEAREETONEEER

Lindner&Harris(1993) @ 24 7T & KAEBENEFERN(WEM) » £
BHREEETEE T A M T FE# B (dimensions) WLLTERER :
(M5 1 2 (epistemological beliefs) : RIBH AR A E KRR —iE
B & 5K B 3 (unconscious) F| £ 2 % & o
QB B (motivation) : FEMANES B EETHHES - HETEEGEY
(goal value) - H #E&Y H] 23T 14 (goal accessibility) B & 4 5E % o
& 3% 7 A (metacognition) : RIEFEENESHOESNNS  Ban
B EBBRAM BT L E SR THRESEE CHMES -
£ H 8K (learning strategies) : RIEANGHELEBNHE KbV
1% E 2 B H 75 (learning tactics) R G SRR BT EH N BB 2
BET) ©
@15 % & & (contextual sensitivity) BEATHREZIRKEE S > GEEE
BREEERESSE -
COER I M 6F FH B 4% % (environmental utilization/control) : EMAF A R E®
NERBHEFELGET 2T HEEE S o

%El
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-

‘ﬁﬁ&m/ﬁ%;

B @&RAELEYHE4# KB (Lindner & Harris, 1993, p.13)

@im7u%$%§@%iﬁm@$m%§’ﬁ%ﬁZ%zﬁﬁﬂ@%
TS Y o M TFT—ETHKE S E/EBENRE BT gEA
WMERBEMTFEES -3 -

4t - P.H. Winne 21996 7R IR I T B B AR B EF KRB (FUE L) -
EEEEABTTUELERAEETEeNAECHENABRRETRERE
LR HERRERER CRUeREEAEERKREBEER  THE
B HEHBEETEERENERELHEENTSEETRMABEL
BrE,. FERETHNS2E - Wi BRTREESHEBZ  BEAXR
H @SOS FEERENERH (Winne,1997) « B8 S - A
RTHEEBNEZNLFAEORFEE2EREEPORE > Kb ORE T B KR
BEAANXBEET -
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ARGZEOHsE~aRAEEY

ﬁ%z

SR
F-:-
ENeE
4 M
\ :
‘ L | e
| E X
¥ ' Regsoidk | .| B4R o R L | 2R (products)
BgE1 ! Eae¥y (FATAR)

\

)

I
i
Bz s ;
! A B 3518 |
! BB :
: (% %5 € 42L8) :

Bz a#KFAEFEEFEXBE Winne, 1997, p.399)

s B R A RE A RAEREF T &

ZF % 2 & (Biemiller, Shany, Inglis & Meichenbaum,1998; Boekerts, 1997;

Goetz,

Alexander & Ash,1992; Lindner & Harris,1993; McCown et al.,1996;

Pintrich,1995; Pressley,1995; Slavin,1997; Spinthall et al., 1994;Tuckman, 1992) 15 &
REGBAZEERABETNFENHEERE  EEBIBAMT «

A RABRBERNGTRHEEEZ— -

C FUATETS B SR ST BV R E RS B T B A SR s R 2

ERE > URERANRBEERBAREBSE  RBETHRE-ERRKE
= (BGRERE) ~ a8 A (R PR R0 380 B T 68 A (IR R 0 38)
(2R A4 B HR o

1Rt 2 59 69 8 B # & (provide sufficient practice) : Y62 # A H R

EENHY  HMERREMANEHNEERE  RELE2RNEE
TR AT ERRE > HEEEREE  BATREETHRSERKE
BREE R R T R H REE -

« BEE SR HE Y 6 FH (reward strategies efforts) @ % 22 4 (it I 222 SRR IE
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HATFE R BE W AR RA - :
CEEHSLARFBELTRNPEESEL  RBAELREREAETZ
WMERBEERARTR -

-fgEEL WNANESRRANEDE Al RTXREGEF -~ &K
MEHEGRI -

R~ E

ERAZLEE—FEEARY BBEZILZBEMNES  EFRBANE
EERNZANEE  ERRLERARTEEHERES B AEBSHEREN
FHE -

EAUK BERHABFNFTEERGHBELELE —MNERIL  BREBR
BB B2 B2 E ¥ (Zimmerman & Paulsen,1995) » S BELF A
DEGBRBELBRERB—MERHREE2TENES -

— ~ fIXER

MFIL(RSY - RhA B EARSRETRFHEETRECHREE RABNKE
BEEHEFRARIHE BISBMHEARHTOEAHEEBRRNTL
R 28 5 15-58 o

HEE(RSY) - HERFAGETAHE LHER - BI3EE » 39(6) » 49-53 -

PR (R84) - EREBE RBHIARHEER - BEHS » 38 » 40-47 -

EBHFIL(RTY - m%nmfi% RERNEZTHEE BUSHMEXBHETRRE
HEMRMHERT » 9 » 47-66 -

REBE(RS - BRFAE - Ejﬂ%%.u EERREFERERANAEERS &K
FEINGZEUREZTH BULSABXBHTOEAHSIBRYED
BB 25 201-243 ¢

PIHE (RS - HRFABEBEFHAZZBT BUBAXBHTRLERE
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